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CHAPTER I 
INTRODUCTION AND PURPOSE 
"To be cumulative the basic, permanent re-
cord of a pupil should be a unified, usable 
outline representing a well-rounded picture 
of experience and development. This record is 
not a study in itself, but the result of a 
study. A record must be sufficiently rich in 
detail and presented in such a form as to be 
used as a means of research. The teacher 
should use a record in order to know the 
child and give intelligent help. A school's 
records may well reflect the philosophy ot 
the school and the practices of its staff." 1 
The present study is undertaken to determine how the 
I 
\ Norton records may be improved,how useful are the present I 
1! records, and in what ways these may be reorganized and classifie 
in a manner sufficiently complete to be helpful in better underj 
standing the child. The records analyzed in this study cover 
data kept during a ten year period beginning in September 1935 
and ending January 1945. The records are for two grades that 
were in a single classroom in the fall of 1935 with•total of 
forty-three pupils (43). Grade I included twenty-six (26) 
children and Grade II seventeen (I?)children. Of this group 
twenty-one (2l)were boys and twenty-two t22)were girls. This 
close numerical difference between the number of boys and the 
I 1 
number of girls will make good comparison when used as a means to 
1 W.C.Allen, Cumulative Pupil Records (New York: 
Bureau of Publications,Teachers College,columbia University, 
1943), p.J5 
I 
'I I 
- ~ 
cheek those leaving school because of failure or necessity to 
work, failures as shown in non-promotion, and the standing now 
ll of those left in the Norton School System. There are only 
fourteen (14) of the group who are still members of the Norton 
)schools and whose records are complete . Of the fourteen (14), 
ll three of them are in the eighth gr ade, f oun i n the ninth grade , 
~D'uu- :: i n the tenth~ and three in the eleventh grade. 
I 
I 
This study surveys the records on this original group 
of children for the ten year period or for that part of the 
period which they were in the Norton Schools. Further analysis 
will be based upon a complete record of fourteen children in 
school. Record A is on a child who although ten years at school ' 
has achieved only up to the eighth grade, and Record B on a 
lmember who was in the original Grade II who has successfully 
progressed to the status of an eleventh grade pupil. 
There are twenty-six records of pupils who are no 
llonger in this school nor any school. These will also be 
analyzed in order to secure as complete a picture of each child 
and his record , while he was a member of the school society. 
I 
I records. 
A second step was initiated in connection with these 
This was considered in order to secure the point or 
view of teachers using and writing the records. Just what the 
individual teacher's opinions were and whether the majority 
.felt the need and expressed interest in a new torm ot record 
1
were found by using a short questionnaire analyzing the answers. 
2 
Teachers were told not to sign their names nor mention the name 
bf their school. Each principal was given a sufficient number 
~or his school and was asked to leave the checked sheets in a 
~ox on a specified day. This was done to remove any suspicion 
f hat any teacher was being checked upon either for his use ot 
r ecords or his criticism of them. All but one teacher responded. 
r he was working as a substitute to fill out the year and did not 
reel she could make valid criticisms or suggestions. 
These cumulative records are composed of four 
different types. One type of the records examined was made up 
~f mimeographed forms where certain specific information was 
r equested; a second type was anecdotal in form and scope but 
l ot the kind of diary so often thought of as the appraisal 
~ecord of a pupiPs behaviour; a third type of record would 
l
be classified as a report of evaluating a pupil'sscholastic 
r bility; the fourth type is one that concerns measurement in 
i chievement and intelligence. 
j[ The bulk of the data used in the records and written 
~Y teachers at the end of the year as evidence of what the 
~eachers found to be most pertinent and important at the time 
of writing falls into the first category of using mimeograph ~orms. This is contrary to the idea expressed by Randall: 
I 
ttAnecdotal record for.m is not important. 
The procedure however, that is involved in 
arriving at judgments where the anecdotal 
approach is intelligently used is of the 
utmost significance. Teachers make careful 
-=~-=-= -==== 
I 
notations of pupil's reactions to numerous 
situations during the year and assemble all 
data to record later."l 
During the last three years to supplement the above 
record a paragraph analysis of various children, one each month 
was written by the teacher having each child. It is noted that 
the typical child observed and discussed by teachers was the 
one who stood out in school as a social problem or whose parents 
were a problem. The exact number of times this happened for 
one child was interesting to note and read. 
As these records of children were read some questions 
arose as to purpose. Lattmr Johnson expresses these purposes 
tor permanent record forms. 2 · 
(1) To improve teachin~ methods by giving 
t he teacher access to ~nformation. 
(2) To assist in research. 
(3) To assist in guidance of pupils. 
(4) To provide basis tor reports to state, 
county, and local authorities. 
( 5) ·To motivate teaching through the 
knowledge of reports. 
It these purposes may be put to test upon the records 
in the Norton Schools, just how well can any one or all be 
answered? To apply these records for their gre&test use-
fulness, to find out what type of record is most contributory 
1 J.A.Randall, Pupil Progress in Elementary Schools (No. 5; New York: Bureau o!~blications, Teachers College, 
Columbia University, 1943) pp.69-71. 
2 L.B.Johnson,"Permanent Record Form,"School Review, 
(October 1933), 114-122 ~ XLII -~- . . 
4 
toward understanding a child, to know what questions about a 
child these records answer, to secure the point of view ot 
I teachers writing these records, to see what evidence there 
has been of a follow-up work through use of any of the 
records, and finally to suggest in what way or ways these 
records can become more functional will be the basis of 
the analysis in the chapters to follow. 
5 
CHAPTER II 
RELATED STUDIES 
Previous research studies on anecdotal and cumu-
l lative records have been either general in exploring the field 
I 
or specific in rela~ing to a special purpose of usability, 
such as determining misdemeanors of children. All references 
have emphasized the need of keeping some form of anecdotal 
record for particular use in counseling, for increased under-
standing of individual differences, and for adjusting an 
educational program t 'o achieve broader academic progress. 
Allen describes the anecdotal record as 
" ••• concerned with skills, personality, 
interests, and activities. It is not a 
study in itself, but the result of a 
study. A record that is sufficiently ~ 
rich in detail and presented in such 
a form as to be used as a means of 
research to help teachers to know the 
child, to give intelligent help, and 
to be expressly used in guidance 
programs." 1 
In 1923 Randall first named the anecdotal record 
land 
I 
described it as 
" ••• a record of some significant item 
of conduct, a record of an episode in 
the li£e of a student~ a word picture 
1---------------- . 
1. W.C.Allen, Cumulative Pu~il Records (New York: 
Bureau of Publicationst Teachers Col ege, Columbia _ 
University, 1943} p 3' · 
6 
of the student in action; the teacher's 
best effort at taking a word snapshot 
at the moment of the incident; any 
narrative of events in which the student 
takes such a part as t o reveal something 
which may bt significant about his per-
sonality." 
Others have described the record as follows: 
" ••• a specialized form of incidental 
observation. It is a description of the 
child's conduct and personality in terms 
of frequent brief, concrete observations 
of the pupil made and recorded by the 
teacher." 2 
"Anecdotes are descriptive accounts of 
episodes or occurrence§ in the daily 
life of the student.n ) 
" ••• the facts, comments, and ;t)ypotheses ••• 
recorded in addition to straight anecdotes." 4 
Strang states the purpose of records as follows: 
" ••• the most expert guidance grows out 
of knowledge, not out of ignorance. 
Records supply one basis of knowledge." 5 
Ben Wood, Originator of Pupi l Personal Record Cards 
1
1 places this emphasis upon the cumulative record: 
1
-------------------1. J.A.Randall, "The .Anecdotal Behavior Journal," 
Progressive Education, XIII {January 1936), 21-26 
II 
2. R.Strang, Counseling Technics i n Colleges and 
1
Secondary Schools. (New York: Harper and Brothers, 1937) 3. M. Brown and V. Martin, "Anecdotal Records of Pupil 
!
Behavior," California J ournal of ~ducation , XIII (Apri l 1938) 
I 
4. L.L.Jarvie and Mark El lingt on, A Handbook of the 
Anecdotal Behavior Journal (Chicago, Illinois: University 
ll of Chicago Press, 1940), p. 25 -5. R. Strang, "Records and Reports'! Bulletin of the 
Association for Childhood Educat ion, (1942), ~ 8 
7 
"This record is bull t around 'tihe concept 
of the student as an individual and con-
tinuous entity, whose deve l opmental history 
is more significant and revealing than is 
his status at any one time." 
"Modern ways of recor di ng the character 
aspects of the child's growth tend to-
ward an accumulated record over a period 
of time from direct observation of be-
havior rather than from checking one 
rating scale at the end of a school 
year." 2 
All of the studies reiterated the above statement. 
Although each reference included a check-list of some kind, 
that day-to-day or week-to-week diary method of reporting 
and recording were more significantly noted. 
Three authors discussed forms and their uses with 
definite recommendations for adoption by other school systems. 
The record forms explained and pictured in G.D.Smith's article 
are usable at either elementary or high school level or a t 
both levels.3 These card forms are in present use in the 
schools of Kansas City, Missouri. The most interesting one 
of all the eight forms discussed is a cumulative record card 
which carries finger-prints as well as pictures of the in-
dividual pupil. 
A second set of records kept by the high school in 
Ishpeming, Michigan were explained by O.E.Johnson. Taese 
1. B.Wood Per •onnel Record Cards for Schools and 
Colleges, (Washington, D. C.: American Council on Education),pl73 
2. D.Van Alstyne, "Ways of Recording," Bulletin of the 
Association for Childhood Education (1942), p.21 
3. G.D.Sm.ith, "The TA'hy and What in Pupil Personnel 
Records, 11 School :B;xecutive, LX (November 1940), 25-27 
records consist of a set of 4"X6" cards, one to be used for 
each pupil by a teacher at the end of the year. These are 
general, but are applicable for uses as follows: 
"Cards are used for disciplinary attention 
of parent; for conferences on personality 
improvement; and are open only to the 
teaching faculty and school principal." 1 
In the copies printed along the margin of the article 
it was noted that personality traits were .most frequently 
.mentioned •. In defending the "excellent " use .made of these 
I 
cards the author stressed the important part those records 
had for use in guidance. 2 
In the University High pchool at the University of 
Minnesota, Royal B. Embree, Jr. has developed a cumulative 
\ record card expressly used for pupil guidance. This card is 
reproduced to accompany his article. This is adaptable for 
use at the high school level. 3 
In 1928 the investigation carried on over a three 
year period at the Rochester Athenaeum and Mechanics Institute* 
revealed that the emphasis from trait records s~ifted to 
1. O.E.Johnson, "Cumulative Anecdotal Records," 
School Executive (February 1942), pp28-30 , 
2. Loc. ait. . _ 
3. R.B. Embree, , .. The Cumulative Record Card as an 
Aid to Research," School Review, XLVII (June 1939) 425-30 
1 *This institute is a semi-private school of graduates 
and part-graduate students preparing for vocations. 
!i ----~~-
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1 behavior reporting. The result gave rise to the Anecdotal 
BeHavior Journal which is described as 
" ••• a running record in which is consoli-
dated an account of the significant be-
havior of students as it occurs from day 
to day under the1observation of thought-ful reporters." 
A second study of this nature was done by Arthur 
E. Hamalainen in 1940 with six classroom teachers and three 
teachers of special subjects, namely, art, music, and physical 
education, All teachers were teachers of grades four, five, 
six, and seven in a school at Northport, New York. The pur-
poses of this study were 
11 l.How well teachers rate pupils after 
· they have used the anecdotal record 
teachnique. 
2. The extent to which anecdotes recorded 
by teachers can be classified by im-
partial observers. 
3. The relationshi p of the background of 
teachers t o ·their experience with the 
records. 
4. The relationship of anecdotes to 2 
summaries made by individual teachers." 
These two studies were more halpful than any other 
single research that was examined. From the techniques and 
suggestions reported by Jarvie and Ellingson and the list of 
Growth Indicators suggested in their book 3 an· Objective 
Analysis Form for use in the high school was derived. 
1. L.L.Jarvie and Mark Ellingson, A Handbook on the 
Anecdotal Behavior Journal {Chicago, Illinois: University of 
Chicago Press, 1940), p.vii . 
2. A.E.Hamalainen, Appraisal of Anecdotal Records 
(New York: Bureau of Publications, Teachers College, Columbia 
University), p.lO · 
3. Jarvie, op.cit.,pp 26-27 
10 
The criteria for interpreting behavior repor ted by 
Hamal a t inen 1 served as t he ba sis f or t he form recommended 
for use in the elementary grades. Excellent charts, tables, 
I 
and references for further i nvestigation are included in this 
work. 
II Other reported studi es in the field of anecdotal 
~~ records placed emphasis upon certain types of forms that had 
II 
proven workable for purposes of guidance and character 
development. 
Ross L. Mooney indicated that a form which includes 
checked data on a pupil ' s interest, aptitudes, appreciation, 
knowledges , and skills, but not particularly on a student ' s 
personal problemBcould be used f or vocational information and 
i nterest. 2 
The use of t he recor d fo r character development 
was firmly avowed by Fern H. Bowes. This writer stated that 
a type of objective record was valuable because 
"1. It is more objective in a teacher ' s 
analysis. 
2. I t gives more suggestions for helping 
the child. 
3. I t gives more satisfaction to the 
teacher writing and using the record." 3 
I 
1. A .~ .Hamala~inen, Appraisal of Anecdotal Records 
( NevJ York: Bureau of Publications , Teachers College, Oolum b1.a 
University, 1943), pp. 13-15 . 
2. R. L.Mooney, "Cumulative Records, 1' Educational 
Research Bulletin, XVIII (Ocotber 1939) 192-92 3. lt'.H. Bowes, "Anecdotal Behavior Record in 
!Measuring Progress in Character Education, " Elementary School 
!Journal XXXIX (February 1939) 431-35 
11 
The Objectives referred to for use were those given 
by Charters. 1 
The article vvritten by C.D.Flory gives the background 
of development of cumulative records by the lUlierican Council 
on Education (1928}. Problems of policy and procedure are 
emphas ized. Flory further states that adequate records are 
necessary both for the child, for the administra tor , and 
as a guide for the improvement of record systems. He divides 
records into two groups, namely, case histories and devel-
opmental records. 2 
A'10ther f orm suggested and descr i bed is given by 
C .F . McCormick. Traits of students are listed under v?ork-
Habits, Self-Direction, Social Adjustment, and Emotional 
Control. 3 Included in this work are photostatic copies of 
the forms and a cartwheel graph to be used as a kind of 
rating scale • 
.tUthough there were many and varied forms of ob-
jective analysis sheets explained and pictured,the real-
ization that these can never be adopted wholesale for all 
situations was definitely stated. Fundamentally all types 
discussed were based upon positive traits and terms. 
1 .. F . Y.' . Charters, "A Character Development Study, " 
Educational Record, X:V (July 1934), 289-95 
2. C.D.Flory, !'Cumulative Records for Research 
Purposes,n Journal of Educat ional Research, :XXX (October 1936), 
157-68. 
3. C.F.McCormick, "Records and Reports," 
and Society, LIII (January 1941) , 126-27 
12 
II 
I 
"Anecdotal record form is not i.mportan'i· 
The procedure however, that is involved 
in arriving at judgments whene the anec-
dotal approach if intelligently used is 
of the utmost significance. Teachers make 
careful notations of pupils reactions to 
numerous situations during the year ind 
assemble all data to record later." 
A teacher's point of view and outlook in writing 
and interpreting anecdotal records caused more than one 
discussion. There are three different articles reporting 
negatively on this question. 
E.K .Wickman states that most teachers are concerned 
with habits and behavior that tend to hinder satisfactory 
school work. His survey was statistically valid to show 
out of some six hundred behavior anecdotes "whispering'' ranked 
as the most important annoyance to teachers. He showed that 
a problem child {to teachers) is chiefly identified by 
annoying and aggressive disobedience, but that s~y and 
retiring children were not regarded as important problems. 
Furthermore, he asserts 
"How distressed are teachers over be-
havior habits as they reflect scholastic 
achievements or as they effect his social 
and emotional adjustment. 
Teachers in Minneapolis and Cleveland sur-
vey indicate they are disturbed only with 
practices that directly frustrate adult 
purposes. Teachers are sensitive to overt 
and aggressive t~pes of behavior charact-
erized by boys. " 
1. J.A.Randall, Pupil Progress in Elementary Schools {New York; Bureau of Publications, Teachers College , Columbia 
1
1 University , 1943) , No. 5, PP• 69-71 
" 2 .. E.K.Wickman, Childrens Behavior and Teachers ' 
Attituaes~ (New Yor~: c-omm·onwealt:-h Funo: , rt-1'v1sl-=e-n=er PUolie-ations , 
I 1929), pp. 71-75 
13 
Two other studies such as this offer remarks in 
relation t o teachers' point s of view: 
"Teachers place emphasi s upon overt 
behavior. Until purposes of case 
histor i es of a s tudent are under-
stood teachers wi ll not be stimu-
lated to use records. Sheets must 
be issued to each teacher wit h 
instructions on what to write, 
how to use, and actual examples of 
typical statements f or guides." 1 
"It is obvious ~bat elementsry schools.11 genera~ly speaA~ng, mus~ cnange. ~cliou 
administrators a s well as teachers will 
have to recognize .more fully the basic 
needs of the human organism before real 
interest and real achievement will be 
possible. First, the concept of mental 
hygiene should permeate the school. 
At present, .many adult s transfer their 
own fears and frustations to the child-
ren. Often some minor misbehavior is 
treated as a moral issue. Children 
are humiliated, blamed, or punished 
because of some accident or minor 
occurrence that the adult does not 
want repeated. ~econd, children need 
the feeling of being adequate mem-
bers of the group, and the school 
must provide for appropriate social 
recognition." 2 
The most nearly different approach to this evaluation 
of anecdotal records was that of Hilkert. He has written 
fo.:n - the parent's point of view. Throughout his discussion, 
he puns terse questions to the reader, such as: 
1. M. A. Brown and V. Martin, "Anecdotal Records of 
Pupil Behavior," California Journal of Secondary Education, 
XIII (April 1938) , 205-8 · 
2. R. Streitz, "The Use of' Tests, Reports, and 
Records", The National Elementary School Principal, 
Nineteenth Yearbook, XIX (July 1940), 301 
14 
"What do you wish to know most about in 
relation to your child at school? 
~nat do you think you can tell a 'teacher 
to increase her understanding of your 
child?" 1 
He then insists that school administrators keep 
parents ignorant about facts they should know and accept. 
In line with this, suggestions are made for better parent-
teacher co-operation. 
a. P.T.A. panel discussions along lines of children's 
growth-mental, social, physical. 
b. Photostatic copies of records to be sent to 
parents. 
0, Use of lantern slides on b¥pothetical case 
studies accompanying interpretative and informative lec-
tures. 2 
In summary it can be said that there is still much 
to accomplish in this area of anecdotal behavior records. 
"Although numerous values are claimed 
for the anecdotal technique, there still 
remains many unsolved and difficult prob-
lems of the 'eliability and validity of 
anecdotes." 
1. R.N.Hilkert, "Parents and Cumulative Records," 
Supplementary Bulletin D, American Council on Education, XXI 
(January 1940) , 173-75 
2. Ibid., pp.lSl-83 
3. L.L.Jarvie and Mark Ellingson, A Handbook on the 
Anecdotal Behavior Journal (Chicago, Illinois: University 
or Ch1cago Press, 1940}, P• 8 
c-
1 
"The literature on anecdotal records, 
although tending to approach the 
problem from many angles, still 
represents, for the most part, 
philosophical discussion. The stu-
dies have been either interspersed 
with teacher-training periods or 
restricted to very limited situ-
ations. In general, their emphasis 
has been upon the mechanics of the 
problem of how many anecdotes 
teachers can collect, whether or 
not they are favorable, and into 
which categories they fall." 1 
1. A.E.Hamalainen, An Appraisal of Anecdotal Records 
(New York: Bureau of Publications, Teachers College, Columbia 
University, 1943), p.lO. 
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CHAPTER III 
TYPES OF RECORDS 
A complete individual record of one child includes 
JJ each of the following kinds of records. 
(1) Mimeographed forms. These are forms 
been made by the superintendent and are placed in each 
folder the day he enters the Norton School System. 
that have ,I 
child's 1 
a. Pupil Accounting Card I. This form 
includes the name of the child; date of birth, scores, and 
remarks on standardized test results- one section for 
Intelligence Tests and another for Achievement Tests. The 
lower third of the sheet is occupied with score results ot 
mental arithmetic and spelling tests given five to six times 
each year, and the test scores of the mid-year and final 
examinations for spelling and arithmetic. 
b. Pupil Accounting Card II. At the close 
of the year under specific headings each teacher writes an 
ll appraisal record for the individual child. This record is 
then transferred to the original or first record of the child 
and continued on by each succeeding teacher as long as that 
child is a member of the elementary grades. This record ceases 
when the individual enters the four year high school. 
(2) Anecdotal Reports. These reports fall into 
==== ===------ === 
I 
I 
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Pupil Accounting Card I 
~D~a_t_e ____________ I_n_t_elligence Tests ___ S_c_o_r_e ______ S_t_e_,n_d._a_r_d _ 
Date Standard Achievement Tests Score Standard 
General School Tests 
~ 
~ ~r 
\ l \ 8.ffi8 
?- :J:::. t e & -~ "'en ,.,her ' s ~ .1.. -.J . 
-~ lJar:1e 
r --= [j 
i 
I 
r. 
I 
I 
i 
I 
. - · I 
l 
....... . ·!- · ·-- "" '-' " 
~. 
Pupi l Accounting Card I I 
lAbi li tie s Dislikes Ch0.!'ac teri s t ic 
and Successe ~ ~ Failures Hab its 
I 
-- -· 
Su ccessful Means 
fo r Improv ement 
·- . 
Group 
Rati n r~ 
- - '~-): 
----
I-' 
\.() 
two classifications. 
a. The more frequent and more common is the 
II paragraph analysis written in long hand by the teacher. This is 
purely subjective and written about a different child each month. 
Each folders examined was round to have at least one of this 
kind or subjective, teacher-written report. In seven of the 
fourteen records there were either two or three analyses by 
different teachers. 
b. The second analysis round in this type 
is one written by a psychology professor of \Vheaton containing 
her impression of the pupil while taking the Stantord-Binet, 
and giving her suggestions and recommendations as a result or 
the test. 
(3) Reports. Included in this type is the 
llreport card used for the past three years in Grade I. While 
tnone of the children's records that are being analyzed will 
include this, it is described and listed as a report already 
lin use in the files tor other pupils in the system. 
a. Report Card for Grade I. This form is 
sent out six times a year to each parent of children in Grade I. 
The teacher or this grade writes this record under its specific 
1headings and makes a carbon copy that is filed in the child's 
folder as the first of his personal records in school. The 
reason for deviating in Grade I from the regular report card 
was because so little use could be made of the regular card, 
20 
REPORT LETTER•-GRADE ONE 
Norton Public Schools 21 
Date 
~ days absent Name : 
l. Behaviors 
2. Attitudes and Abilities 
f 
3. Adaptation: Physical 
Mental 
Means for Improvement : 
.. 
Help at Home : 
Class Standard ~ . 
. ~ ' 
Good r- Average Unsatisfactory 
AEM Mimeographed., by the Norton High School Commercial Department 
and the parents were desirous of knowing more specifically 
about their children. This new form was adopted and has been 
heartily received. 
b. Permanent Record Card. This card is an 
exact duplicate of the report cards for the grades. On this 
card is entered the status of the pupil at the end of the year. 
On the reverse side of the card the child's pictures, that have 
been taken from year to year,are pasted. In all the records 
examined, none has had a complete set. Many have had, six 
pictures, all records had at least one, the average number was 
either three or four. The pictures on the reverse side are 
pasted from left to right across the bottom of the card, but 
the dates,when taken,have been omitted. 
c. High School Report Cards. These cards 
are written in long hand by each high school teacher, then a 
duplicate is typed to be sent home. The original report is 
kept in the files, and the duplicate is retained by the parent. 
The comments and suggestions written in the lower half follow 
the factors listed on the back of the card. 
(4) Tests and Results. In the last type of 
record there has been a scattering of kinds taken by the children 
and recorded. 
a. Iowa Profile Graph- All children present 
during the past four-year period will have one of these profile 
graphs. The tests recorded on this graph are given at mid-term 
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TO THE PARENTS Norton Public Schools l E-Excellent is the highest record and one which can be ob-tained by only a very few. School Year Beginning September 194 G-Good is a superior mark for work somewhat above that of 
the average. 
Name I A-Average is the mark which is received by the largest • 6 •••••••••• ~ ••••••••• ••• •••••••••••••••••• 
I 
nmnber of pupils. It denotes satisfactory accomplishment 
...,....~ of all required work. School ••••• • •• • 0. 0 •••• 0 0 0 •• 0 ••• 0 •• Grade ........ I -- - -~ F-Fair is a record of work: which barely meets the require- ' I _, ments. This mark warns that the work is very near to a FALL TERM WINTER TERM SPRING TERM YEAR 
I 0 ---- . ::c failure . A card with a large percent of these marks would 1st hall Zad hall lot hall 2adhaU lot hall 2aclhalf make promotion doubtful. o-i Tim~ Tardy I P-Poor is the ntark which denotes failure to do the required I I';, work. Marks in Citizenship are important considerations Times Dismissed I in deciding the question of promotion. 8 Parents are requested to visit the schools. Half Days Absent Explanation of Citizenship Marks Citizenship Record ,. 
0 The mark "V" indicates that the habit is formed to a fair Health Habits ~ degree of reliability but t.hat improvement is expected. 
Industry The mark "+" indicates that the habit is well formed. ~ The mark "-" indicates that the pupil is unsatisfactory in Reliability ~ [;; the habit so marked. Co-operation 
I 
P1 
Teacher . .. ... ........ ...... ............. . . . .. 
Thrift 
Parent or Guardian Please Sign Here Courtesy ~, 
Signing the card notifies the teacher that report has been Reading I ~ I examined. It does not signify approval of the marks . 
I 
.... 
Fall Term Penmanship I ~ 
I ~ 1st Half Spelling 
•• • •• 0 •• ••••••• 0 •••• • 0 0 0 • • •• 0 0 •••••• • 
2nd Half Language and ... •••• 0 •• • • •• • •• 0. 0 • •••• 0 •• 0 •• • •• 0 0 0 0. 
::0 Grammar I 't Winter Term I c 1st Half . . . . . 
• • •• • •• 0 0 • • 0 ••••••••••••••••••• Mathematics I b 2nd Half . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . Geography and I • 
Spring Term Nature Study 
1st Half •••• • • • • •• • 0 0 • • • ••• •• ••••••••• • ••••• • History and Civics 
2nd Half .. . ... .. .... .... . ........... . ....... Drawing 
The pupil named on this card is assigned to grade ...... Music 
of the . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . school, for the 
school year beginning in September, 194 ... 
E. Excellent; G. Good; A. Average; F. Fair; P. Poor 
. . .. . ... .. . . . . ....... . .. .. ........ Principal 
• 
.., 
-
... 
__ : 
"' . I /' w 
,• 
u ........ ·~~- ""J • I { ~ 
~ ~-- --
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~ () 
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li 0 
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CD 
til 
Times Tardy :} {D 
oo () Times Dismissed 
.,t-t. I "' "' li a I -!Days Absent () CD 
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CITIZENSHIP RECORO ~ 'C Health Habits ·~ "' 
Industry 
I to C't I CD 
Reliability I Po I 
C?-operation .... 
I:S 
Thrift {D t---
Courtesy CD I ,.0 
Reading r:: 
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NORTON HIGH SCHOOL 
Scholastic Record 
FOR .. . 
Student Date 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for the giv.en mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary-
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each year, and the results plotted on the same individual graph 
forms from year to year. 
b. Pre-School Tests (Minnetota Pre-school 
Scale, Form A} given by Miss Chandler of Wheaton Nur sery School 
for under-age entrance to school. 
c • . Psychological studies written by students 
at vVheaton College as the result of testing these children when 
they were in one of the first three grades. These reports are 
long, running accounts of the child's reactions, something of 
his actual · conversation and remarks, report of the findings. 
The Stanford-Binet Form M or L or Kuhlmann-Anderson, Fourth 
Edition, Grade I, was the basis of these measurements. 
d. Booklets or actual forms of different 
achievement tests are found also in these folders. These tests 
include the Stabford Achievement for Primary Grades; The Gates 
Silent Reading Test, Types A, B, C, D, -Form I, and the Gates 
Primary Reading Tests, Type I for Grades I and 2; The Durrell-
Sullivan Reading Capacity and Achievement Test, Intermediate 
Scale: FormA for Grades 3 to 6. 
e. Screening Test in Arithmetic Processes. 
Given in 1943 to all children in the sixth, seventh, and eighth 
grades. The results are recorded for each pupil taking the test. 
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Pupil's Name Copyright, 1940, by State University of Iowa. Printed in t he U.S. A 
TestA Test B Test C Test D 
INDIVIDUAL Reading Work-Study Skills Language Skills Arithmetic Skills 
CUMULATIVE RECORD !:: ~ 
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1. 110 Date: ____________ 
Grade:-----------
Building: _________ 100 
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Grade: ____________ 
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3. 
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Date: _____________ -ii) 
50 Grade: __________ __ 
Building: __________ 
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5. 
Date: ____________ 
Grade: ____________ 30 
Building: __________ 
6. 20 
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Grade: _____ __ ___ __ _ 10 
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CHAPTER IV 
ANALYSIS OF DATA USED IN THE INVESTIGATION 
The individual teacher makes four kinds of records 
for each child: Pupil Accounting Card II, Pupil Analysis 
Report, Permanent Report Card, and the Report Card. The 
Permanent Record Card has the assignment of marks, the year's 
average, and attendance record, with the pupil's pictures 
taken from year to year pasted on the reverse side. While 
!certain objectives are set up for use in judging a pupil, no 
!criteria for judgment apprarently are definite. A glance at 
the appendix where copies of two records are given will show 
this . This analysis of pupils' record will attempt to find 
l: what teachers note in a child at a given grade level; to 
II determine what characteristics are criticised; to find out 
1
/ just how these are carried through from year to year; to 
jknow just how these comments can be of use both to the 
teacher in aelping a child, and for records to follow through 
a child. In Table I there is a picture of the records of 
fourteen (14) pupils complete to date. This table gives a 
thumb-nail sketch of each of these children about whom the 
different kinds of reports were written. For example, H.W. 
a girl, was a member of the original .Grade I. Her entrance age 
was six years and six months. The Kuhlman-Anderson 
28 
Intelligence Test was given during the first year and the Otis 
Intelligence Test given during the later grades place her I. Q. 
on the first at 102, and on the second at 85. She was not re-
tarded in any grade. Her present status is lOth grade. The 
next to the last column represents the number of objective 
reports that were written about this pupil. There were seven 
in the elementary school and nine High School report cards with 
some kind of personal comment filed. The last column headed 
subjective indicates that one special paragraph report has been 
writ••n by a teacher about H.W. 
TABLE I 
DATA ON FOURTEEN CHILDREN WITH COMPLETE TEN-YEAR RECORDS 
!Name Entrance I.Q. Grade Present Objective 
Reports 
Subjective 
Reports Grade .Age Re- Status 
tarded 
I ' 
H.W. 
I I 
M.W. 
I 
I ____ _ 
R.W. 
I 
A.P. 
I 
6-6 Kuhl. 
102 
Otis 
0 10 7 1 
H.S. 9 
---------~ss---- ------ ------- ----------· ------- -·-------
5-? Kuhl. 
102 
Binet 
100 
I 9 8 3 H.S. 4 
----------------·------r--------1----------
5-10 Kuhl. 
111 
Binet 
__________ lQ2 __ _ 
5-10 Kuhl1 
112 
Binet 
__________ !!~---
8 
7 5 
9 6 
H·~. 4 2 
-------r---------- ---------------
9 8 
H.S. 4 
3 
;--. TABLE I cont1nued 
Name 
Grade 
Entrance 
Age . 
I. ~. · Grade Present Objective Subjective 
Report Re- ~port 
tarded Status 
R.D. 5-7 
I I 
1-------------
ln.c. 5-6 
I I 
-------------
T.H. 6-6 
I 
Kuhl. 0 
118 Otis 
100 
--------·-------
Kuhl· 4 
116 
Binet 
-~~2 ___________ _ 
Kuhb 
87 
Binet 
1,3, 
-------------~--72 ____ -------
IIG.A. 5-10 Kuhl..,-
I lo6 
0 
Otis 
------------- __ 2l-- ~---------
R.B. 5-2 Kuhl. 1,5 
I 109 
1 Binet 
,, _______________ !~~----- -------
R.C. 5-11 Kuhl· 1, 3 
I I 94 
I Binet 
102 ~ ------1------- ----------------
IB.W. 6-9 Binet 0 
II 127 
Otis 
10 
9 
8 
10 
8 
8 
11 
_115------------ ------
Binet 2 
99 Otis 
10 
6 ) 
H.S. 9 
-----------~-------------- I 
7 3 
H.S. 4 
-----------~-------------- I 
5 2 
-- ~· --------r---------------
7 3 
H.S. 9 
-----------~--------------
7 3 
--------------------------
7 4 
-------------------------6 2 
H.S.l6 
-----------~--------------- I 7 2 
H.S.9 
1------------- --~2------------ · --------------------------------
Table I continued 
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1
Name 
' Grade 
II J". c. 
II 
Entrance 
Age, 
6-9 
I. Q,. 
Ktih1. 
105 
Otis 
Grade 
Re-
tarded 
0 
Present 
Status 
11 
Objective 
Report 
5 
H.S.l6 
Subjective 
Report 
2 
I 113 I' ------1-------- :--------------- --------· -----------1---------------
1 B.A. 6-10 Kuh1. 0 11 7 2 
II 107 H.S.l6 
Otis 
86 
, ______ -------~---------------------------------- --------------
In making a study of the records, the twenty-nine 
I 
folders of those children in the original group no longer in 
school were also examined. Of this number there were thirteen 
II (13) reoords very complete in all but two cases through the 
II eighth grade. In the two exceptions one record, I.G. went as 
, far as the sixth grade and the other T.~. as far as the seventh. 
In making check lists and in criticizing the records, these 
twelve (12) records while not complete will be used as far as 
possible. Table II is similar to Table I with the exception 
that in place of Present Status of the pupil there is sub-
stituted Grade Leaving; and in addition,the last column which 
designates the reason for leaving school. 
TABLE II on following pages 
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TABLE II 
DATA ON THRTEEN PmPIIS WITH COMPLETE GRADE RECORDS 
Name Entrance 
!Grade age 
I.Q. 
I 
M.M. 5-5 Kuhl.ll5 
I 
-----1-------
----------T.A. 6-10 Ku.b1. 77 
I Binet 106 
·----
------- r-----------
C.Gi 5-7 Binet 121 
I 
------------
----------R.N. 7-0 None 
I 
l :r~s~-------- ----------6-4 Kuhl. 84 
I :II 1-----1-------
----------M.T. 6-4 Kuhl. 95 
. 
II I Binet 82 
-----1-------
----------I 6-10 Kuhl . lO I. G. 
I I 
Jw:li:-------- -----------6-4 Kuhl.91 III 1------------ ----------
R.V. 6-8 Kuhl . l03 
I I Binet 108 II ~~;:- ------- ----------
. 5-11 Kuhl.llO 
rr 11 ----- ------- ----------M. R. 7-0 Kuhl. 90 
I I 
1! F:n:- ------- -----------6-4 Kuhl. 89 
IT Binet 90 1/ ----- -------
-----------
H.G. 6-7 Kuhl . 99 
II 
t 
Grade Grade 
Retarded Leaving 
0 9 
________ ,.... _______ 
3,4,6 7 
----------------
0 9 
-------- --------
5,7 9 
----------------
1,5 9 
-------- --------
1.2j4 9 
-------- -------
1,2,3,5 6 
------- -------
1,5 9 
--------- -------
6 9 
~------- -------
0 9 
------- -------
2,3 9 
r--------· -------
2 9 
Objective 
and 
Subjective 
ObJ 6 Subj 1 
--------------Obj 8 
Subj 2 
-------------Obj 6 
Subj 1 
------------Obj 8 
Subj 0 
------------Obj 6 
Subj 1 
------------Obj 8 
Subj 2 
------------Obj 7 
Subj 1 
-------------Obj 7 
Subj 0 
------------Obj 8 
Subj 3 
------------Obj 5 
Subj 1 
------------Obj 9 
Subj 1 
------------Obj 9 
Subj 0 
-------- -------1-------------
5 9 Obj 9 
Sub j ()-
Reason for 
Leaving 
Moved 
----------Work 
----------Private 
School 
----------Special 
School 
---------Failed 
High achoo 
----------
Wor.k 
----------Ho.me 
Permit 
----------Work 
----------Trade 
School 
----------Failed 
1 
High Schoo1 
----------
I 
Work 
----------Work I 
----------
II 
Work 
I 
I 
1 
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In the group above seven were girl s and six were boys. 
Seven are Portuguese children where English is not spoken in 
the · home, and either one or both of the parents are illit erate. 
All o~ the above had been given the Durrell-Sullivan Readi ng 
capacity test and recommendations for special reading help 
was made for each child. 
In order to show that a record of some kind did exist 
for the remaining number of chi ldren i n the original group, 
with the exception of two lost r ecords, TABLE III is set up. 
This table shows the original grade placement, date a t which 
each child left school, and the reason for departure . 
TABLE III 
DATA ABOUT INCOMPLETE RECORDS OF FOURTEEN CHILDREN 
IN THE ORIGINAL GROUP OF FORTY-THREE 
Name and Grade Date Leaving Status Reason 
J .G.' I 36-6-19 Gr.2 Moved 
J .H.' I 35-6-14 Gr.l MoveEl 
C.L., I 37-9-10 Gr.2 State child 
J .s., I 36-4-4 Gr.l Reform School 
C.P., I 35-12 Gr.l Moved 
R.W., I 39-9 Gr.l Special class 
D.D., I 37-10 Gr.2 Moved (Gypsy) 
E.R., I 37-6-8 Gr.2 State child 
H.S., I 36-5- 6 Gr.l Moved 
G.J., ~r 37-6-18 Gr.4 Moved 
K.L., II 37-9-10 GR.) State child 
M.D., II 36-6 Gr.2 Moved 
R. R., II 37-6-8 Gr.2 Special class 
--------
--------------------------- --------------------------
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"The success of the anecdotal record is 
dependent upon the outlook of a teacher. 
A teacher who believes in the formal 
routinized academic programme will f i nd 
little use for anecdotal records. They 
will tend to be so narrowly conceived 
as to destroy much of their value." 1 
After careful and thoughtful examination of records and 
the kind of criticism written on the objective sheet, the 
writer has checked all teacher comments on Pupil Accounting 
Card II under four headings---Discipline, Health, Social 
!Relationship, and Educational Successes and Failures. 
\Examples of teacher comments are given under each of these 
headings. 
Discipline 
[ . Objective Comments:. 
1. Bold and quick to answer back if possible . 
May be to overcome inferiority. 
2. A center of commotion, trickery, unreliabl e and wastes 
a great deal of time. 
3. Whispering is greatest difficulty in school. 
4. ~uiet and well- behaved. Pleasant but indol ent. 
Subjective Comments: 
1. A boy who would be greatly improved by standing on his 
own feet. 
Inclined to follow the crowd. 
- ---- =="-'-"--=-
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I 
Health 
Objective Comments: 
1. Extreme nervousness, excitable, inclined to stutter. 
2. Eyesite very poor in one eye, needs corrective work 
in posture. 
Subjective Comments: 
1. l!'airly tall for her age, awkward, not too clean. 
2. Uses make-up. 
I social 
). Frequent and severe colds. Suspect asthma. 
Objective Cements: 
1. Tattle-tale. Quiet and reserve, sulky. 
2. Poor attitude toward other children. 
J. Aims to assist others whenever possible. 
Response to other people, classmates sure to enjoy 
her leadership. 
4. Wayward and tempermental A 100% dreamer. 
Subjective Comments: 
1. Social judgement is below average. New s i tuation 
make her ill at ease. 
2. Responses to situation, unusually quick, she enjoys 
her own success. 
J. Talks too much, listless, uncencerned about what 
others think of her. 
!Educational 
i 
Objective Comments: 
1. Mechanical ability noted. 
2. Fundamental knowledges and skills in arithmetic 
done well. 
--=-....::::::-
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3. ~ill need to repeat the grade. 
4. Should continue oral expression, research and 
individual study. 
Subjective Comments: 
1. She will have to do harder work to secure better 
than average. 
2. Ability in all her work, when there is no sign of 
fatigue. 
3. Extra ti.m.e on his work will assure success. 
4. Reading and oral expression needs help and 
correction. Bilingual home background has 
caused language difficulty. 
It see.m.s desirable to know whether teachers had a 
greater tendency toward writing negative reports or positive 
reports. To determine this, the definition given by Hamalainen 
for a negative and positive report was used. 
" A negative report indicates one whi ch 
includes a statement or remarks showi ng 
undesirable action on the part of the 
student- such as poor health habits, 
unfavorable reactions, other deficiencies. 
A positive report comments favorably on 
above criteria, or reveals construct i ve 
action on part of the pupil." 1 
Since the kind of records written at the High School 
level are not based upon Pupil Accounting Card II,only ele-
mentary school records are used in the checking. There is 
a separation however. Table IV A concerns the present four-
teen active records; and Table IV B concerns the other thirteen 
1. A.E.Hamalainen, An Appraisal of Anecdotal Records 
(New York: Bureau of Publications, Teachers College, Columbia 
University, 1943), p 31 
)6 
I 
l 
I 
~ 
pupils for whom complete elementary school records were on 
file. 
If Teacher 1, for example, has written more than one 
Accounting Card II on a child, it means that the child was 
a repeater, or the teacher had a double grade and thus had 
the child two years in her room. 
TABLE IV A 
TYPE OF TEACHER COMMENTS 
Pupil Teacher Disc. Health Social Educational Negative Positiv ' 
H.W. 2 
2 
t 
5 
6 
7 
M.W. 2 
R. Vv. 
A.P. 
2 
4 
5 
5 
6 
7 g 
2 
2 
4 
4 
5 
7 
2 
2 
4 
4 
5 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* I 
* 
* 
* 
* 
* 
* 
* 
------~---------------------- - ----
* 
* 
* 
* * 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
-----1------- ------~--------------------·-------
* * * 
* * * 
* * * 
* 
* 
* 
* 
* 
* 
* 
* 
t 
* 
* 
* 
---------------------------
* 
* 
* 
* 
* 
* 
* 
* 
------- 1 
* 
* I 
* I 
* 
* 
-- - '-=---
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Pupil Teacher Disc.Health Social Educational Negative Positive 
5 
7 
7 
* 
------ ------ ---- -----
R.D. 2 
2 
4 g 
7 
R.C. 2 
2 
5 
6 
6 
8 
9 
-----
* 
* * 
* 
* * 
* 
--- - ~-----
T.H. 2 
5 
6 
6 
9 
------ -----------
G.A. 2 
2 
4 
4 
~ 
7 
* 
* 
------~------~----
R.B. 2 
2 
4 
5 
6 
8 
9 
* 
* 
* 
* 
* 
* 
* 
------ r ---- - ------~-----
D. C. 2 
2 
t 
5 
6 
7 
* 
* 
* 
·* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
----------- - ---------~------- -
* * 
* 
* 
* 
* 
* 
* 
* 
* 
* 
------------------------------------
* * 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
-----------
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
--------
---------
* 
* 
* 
* 
* 
------ -----------~--- ---- -------- - --
* * * 
* * * 
* * 
* 
* 
* 
* - -----~--------~--
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
------~--------------------
* * 
* * 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
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Pupil Teacher Disc.Health Social Educational Negative Positive 
I 
* * * B • ·rv~j • 1 3 * * * 
4 * * * 6 * * * 
7 * * * 7 * * * 
----- ------· ----· ------- ------
1--------
----------- ---------
S ~P .. 1 * * * 
2 * * * 
4 * * * 4 * * * 5 * * * 
6 * * * 
7 * * * 
----- ------· ---- - -- -----
------
._ _______ 
----------- ---------
J.C. 2 * * * * 
3 * * * * 4 * * * 6. * * * 7 * * * 
----- ------ ---- -------
1---------------
------------ ---------B. A. 1 * * * * 
2 * * * 
3 * * * 
4 * * * 6 ( * * * 6 * * 
7 * * * 
-----~------- ---- ------- ----- -------------------- ~ ---------
TABLE IV B 
Pupil 
IVI.M. 
Tea cher 
2 
2 
4 g 
7 
TYPE OF 
Disc .. Health 
* 
* 
TE.~. ~CHER 
Social 
* 
* 
* 
* 
* 
* 
COMMENTS 
l!:.ducational 
'f. 
* 
* 
* 
Negative 
* 
* 
* 
* 
:2ositive 
* 
* 
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-
- - --
--- - -
Pupil Teacher Disc.Health Social Educational Negative Positive 
T. A. 2 * * 2 * * * 
I 2 * * * 4 * * * 
I 
5 * * * 6 * * * 6 * * * * I I 9 * * * * 
-----1------- ---- ------- -------- ____ __ ....., __ 
------------------e.G. 2 * * * 2 * * * 
4 * * * 5 * * * 6 * * * * 7 * * * 
------------ ----- ------- --------
--------- ------------------R.N. 2 * * * 2 * * * 4 * * * 4 * * * * 5 * * 5 * * * 6 * * * 
----- ------- ----- ---------------· 
--------- --------- ---------T.S. 1 * * 2 * * I 3 * * * * 4 * * * * 6 * * 
7 * * 
----- ------- ----- ---------------
--------- --------- ---------M. T. 1 * * 2 * * 2 * * * 4 * * 6 * * * 7 * * * 8 * * * 
----- ------- ----- ------- --------
----------
--------
---------I .. G. 1 * * 2 * * 2 * * * 2 * * * * 
* 
i 
* 
• 
* 3 I ~ * I * I * j * 
------ ------------------~-----------------~------------- - ----
~ 
- --- -
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Pupil Teacher Disc.Health Social Educational Negative Positive 
Vv•H. 1 * * * 
4 * * * 
4 * * * 6 * * * 
7 * * * 
7 * * * * 
----- ------ -----
._ _____ 
------- --------
-------------
------
R.V. 1 * * 2 * * 3 * * 
4 * * * 6 * * * 7 * * 
7 * * * 
----- ------
1------1------ -------1-------- --------------- -----C.T. 2 * * * 3 * * * 
4 * * * 6 * * 
7 * * * 
----- ------ ------------ -------1---------
-------------
1--------
NI.R. 1 * * 
2 * * 2 * * 
5 * * 
~ * * * * * 
7 * * * 9 * * 
----- ------
----- ------ -------
---------------------
--------
:B'.D. 1 * * 2 * * * 2 * * * 
4 * * 
~ * * * * * * 
7 * * * 7 * * * * 
-----
1- ------ 1------ ------ ------- --------- ------------- --------
H. G. 1 * * * 2 * * * 3 * * 
4 * * * i * * * * * 
7 * * * 
7 * * * * 
-
--- - =-~-
I 
l =====-====- -- ---~-
Table V is co~cerned with t he kind of comments noted 
on the high school reports. It is based upon the same headings 
as found in Tables IV A and B. The total high school report s 
j checked for this tabulation was 93. This table is concerned 
with the eleven of the fourteen children for whom there are 
complete teri-year records. Three of the fourteen are re-
tarded and,at present,they are in the eighth grade . 
TABLE V 
TYPE OF HIGH SCHOOL TEACHER C01~NTS 
Pupil Teacher Disc. Health Social Educational Negative Positive 
H.W. R 
2 
3 
4 
* 
* 
* 
*** 
** 
* 
* 
** 
* 
** 
* 
* 
** 
* 
* 
*** 
* 
-----~------------ -------------- ---------- ---------1--------M.W. 1 
2 
3 
4 
* 
* 
-----~------------ ------
R.W. 1 ** * 
5 
-----1--------~----A.P. 1 
3 
4 
-----~-------1-----
R.D. 1 * 
G.A. 
2 * 
3 * 
4 
1 
2 
3 
6 
* 
* 
* 
* 
- -~ =- ~-===1 
* ** 
* 
* * 
* 
** 
** 
* 
* 
-------1----------- ----------------
* * 
** * 
-------1----------- ---------~--------
* * 
* * ** 
* 
--- ~ ---------------------------------
*** *** * 
*** ** **** 
*** * **** * 
* ** *** 
* 
** 
** 
* 
* 
* 
* 
* 
*** 
* 
* 
*** 
* 
=====1;:,-==== ~~· 
42 
Pupil Teacher Disc.Health Social Educational Negative Positive 
B.W. 1 
2 
3 
* 
** 
** 
* 
* 
* 
* 
* 
* 
-----~------ ------~--------------------------------------S.P. .l 
** 
* 
** ** * *** 
* ** *** ** * 
J.C. 
B.A. 
3 
4 
5 
* * ** 
* *** ** * 
-------------------------------------1 ' ** * 
3 ** ** * 
4 ** 
5 *** 
1 
3 
4 
5 * 
------------
** *** 
* 
** 
** 
* 
-------------------
*** 
* *** 
* * 
** * 
* 
*** 
* 
** 
** 
* 
* 
----·------------ ----- ------ ----------- -------------------:~:~- -~-----: ______________ : __ l ___ ~: _________ ~: ______ : _______  
Do grade teachers or high school teachers w;rU!.te 
more negative than positive comments in records? Is there a 
difference in theirstress? Table VI shows the number of 
such records written by the elementary teachers and high school 
teachers for the eleven pupils now in high school. 
TABLE VI 
COMPARISON OF TEACHER COMMENTS 
Names . Elementary High School 
H.W. Neg. 0, Pos. 7 Neg. 6, Pos. 6 
---------------------------------------------------------------
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i== 
Names Elementary High School 
~ ~~:--------------~~~:_:~-:~~~-: ____ _ Neg. 2, Pos . 4 
~ . w .. Neg. 4, Pos. 2 Neg. 2, Pos. 0 
------------------------------------- -- ---------------------~.P. Neg. 3, Pos. 5 Neg. 2, Pos. 2 
------------~------------------------R.D. Neg. 1, Pos. 5 Neg.l4, Pos. 2 
1--- --- -------------------------------
F-:~:--------------~~~:-~~-:~~:-~-----
1::~:--------~-----~=~:-=~-:~::_~-----J-::: ________ ~-----~=g:_:~-~~~:-~-----
~:~:--------------~=~:-~:-~~~:-~---- -
B.A. Neg. 4, Pos. 3 
Neg. 1, Pos. 8 
Neg. 0, Pos. 3 
Neg. }, Pos. 5 
Neg. 7, Pos. 5 
Neg. 7, Pos. 4 
-------------------------------------D.C. Neg. 4, Pos. 3 Neg. 4, Pos. 2 
-------------------------------------
Total Neg.25, Pos.49 
Of the seventy-tour (74) records written in the grades, 
133~8 % ..were negative in aature, while in the high school 55.9% 
·ht the ninety-three (93} records were negative. A second check 
long this line shows the elementary level where these reports 
\ ave been either negative or positive. 
TABLE VII 
- . 
FREQ.UENCY OF OCCURRENCE OF NEGATIVE AND POSITIVE REPORTS 
trade Negative Positive Total 
l_~ _______ ] __ ~ _______________ [_~---------------1--~-------------
t- 1-
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I 
i 
j '= 
I 
---- --- ---~~= 
I Grade Negative Positive Total 
II 0 11 11 
III 0 7 7 
IV 5 6 11 
------------- ------------------------------- ----------------
v 3 10 
VI 4 11 
- -------------- -----------------VII 6 s 
VIII 9 11 
Total 25 49 74 
Referring back to Tables IV, A and B, it is noted that 
and 
socialAeducational achievement, and attitudes are most fre-
quently and seriously considered. · The reports mndicate that 
each time the positive and negative stress is also laid with-
in these two areas. Negative or positive reports are prob-
ably conditioned more by the attitude of the teachers than by 
the grade of the child. To analyze the teacher's outlook, 
kinds of comments made by teachers within a given grade 
level are presented in Table VIII. 
TABLE VIII 
N4TUim OF THE COMMENTS MADE AT -GRADE LEVELS 
Grade Subject 
I 
I Reading 
1 
Teacher,l Writing = 
Habits noted 
courtesy 
industry 
Suggestions made 
give praise 
keep interested 
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Grade 
Teacher, 
II 
Teacher,2 
III 
Teacher,2 
IV 
Tea(. her, 3 
Subject 
English 
Art 
Music 
Arithmetic 
Reading 
Music 
Writing 
Arithmetic 
spelling 
Seat-work 
Reading 
Language 
Arithmetic 
Writing 
Spelling 
Handwork 
Reading 
Writing 
Music 
Language 
Geography 
Habits noted 
Shy 
Dependability 
reliability 
co-operation 
show-off 
untidy 
attention 
slowness 
immaturity 
interested 
talkative 
careless 
unruly 
untruthful 
untidy 
industry 
carelessness 
quietness 
shyness 
nervousness 
talkative 
imagination 
mischievous 
immaturity 
sensitive 
inattention 
indolence 
fair play 
6onduct 
courtesy 
talented 
concentration 
day-dreamer 
nervousness 
reliability 
dependability 
sportsmanship 
nervousness 
sensitive 
cleanliness 
lying 
co-operation 
day-<lrea.m.ing 
Suggestions made 
self-reliance 
appeal to neatness 
appeal to pride 
grow up 
discipline strictly 
home work 
improve health 
extra work 
phonetics 
home visits 
ho.me help 
repeat grade 
keep after school 
rew.ards 
extra work 
encouragement 
remedial work 
drill 
interest aroused 
rest periods 
praise 
develop _ maturity 
poor ho.m.e 
criticize 
leadership needed 
overcome fear 
.more ambition 
remedial work 
=============-===----==ilo-
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Grade Subject Habits noted 
slyness 
stUbborness 
courtesy 
neatness 
Suggestions made 
--------- --------------~----------- -------------------------
Teacher, 4 Social 
studies 
Drawing 
w·riting 
Arith-
metic 
Spell-
ing 
-------------------v Arith-
Teacher,4 metic 
Spell-
ing 
Oral 
work 
Writing 
English 
Art 
Music 
History 
independence 
dreamer 
indolence 
initiative 
reasoning 
stubbornness 
politeness 
lazy 
creativeness 
front seat 
co-operation 
reliability 
carelessness 
interest 
indolence 
lazy 
serious 
immaturity 
temperamental 
industry 
concentration 
responsibility 
dullness 
humorous 
-------------------r----------------Teacher, 9 Spell silliness 
ing lazy 
History tattle-tale 
Writing nervousness 
I inferiority complex 
-------------------VI Music 
Teacher,5 Writing 
English 
Art 
Motor 
skills 
co-operation 
slowness 
industry 
restlessness 
self conscious-
ness 
courtesy 
shyness 
Stay after school 
check work 
remedial work 
repeat the grade 
individual help 
retard 
encouragement 
homework 
harder work 
individual help 
thoughtfulness 
needs discipline 
home co-operation 
retard 
supervise 
trial promotion 
homework 
better companions 
praise 
reward 
give incentives 
inferiority complex 
oral work 
more attention 
cleanliness 
careful preparation 
better attitude 
work harder 
speech improvement 
independence 
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Grade subject 
VII Writing 
Teacher,6 Reading 
Arithmetic 
Spelling 
English 
VIII 
Teacher, 
Writing 
Reading 
Arithmetic 
Art 
Handwodk 
English 
Problems 
Habits noted 
neatness 
capability 
stubbornness 
lazy 
silliness 
whis~ering 
selfl.shness 
roughness 
sincerity 
noisy 
day-dreaming 
ambition 
health 
tardiness 
develope sense 
independence 
sympathetic 
responsive 
follower 
neatness 
unreasonable 
unsocial 
nervousness 
moody 
inattention 
indifference 
concentration 
slowness 
dependability 
retiring 
speech defects 
stubbornness 
self-confidenc 
nervousness 
sense of humor 
steadiness 
sincerity 
accuracy 
honesty 
unreasonable 
popular 
quick 
over-sensitive 
-- = =- -==----
Suggestions made 
conscientious worker 
to think 
tutoring 
less serious 
realize worth 
out-door work 
encouragement 
special drill 
stimulate by talking 
individual help 
health examination 
avoid selfishness 
better diet 
repeat grade 
better companions 
· overcome habits 
more oral expression 
keep interested 
encouragement 
slef-expression 
special training 
manuel work 
Health examination 
drill work 
friendship 
trial promotion 
strict sup~rvision 
patience 
acc~tpt criticism 
personal attention 
sense of rivalry 
slow down 
give responsibility 
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The list of characteristics habits and suggestions 
for pupil improvement noted by the dif ferent teachers at 
grade level is now put into more classifications. These 
classifications are .made in Tables IX and X. 
Table IX divides these comments into grade groups. 
The first part of the table deals with those habits listed 
only by teachers of Grades I, II , and III, and the number 
of times each habit is mentioned. In the same way , the 
habits in Grades IV, V, and VI, and the habits in Grades 
VII and VIII are grouped and l i sted. 
TABLE IX 
CLASSIFICATION OF HABITS BY GRADE GROUPS 
Grades 
I, II , III 
Habit 
shyness 
.nfischievou:sness ·. ,. 
slowness 
unruly 
talkative 
conscientiousness 
truthfulness 
quietness 
imaginative 
fairness 
Times mentioned. 
2 
1 
1 
1 
1 
1 
1 
2 
1 
1 
--------------------------------------- ----------------------IV, V, VI slyness 
stubbornness 
,laziness 
temperamental 
dullness 
silliness 
tattle-tale 
restlessness 
self-conscious 
2 
4 
4 
1 
1 
2 
1 
1 
2 
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Grades Habit 
forwardness 
selfishness 
roughness 
sportsmanship 
easy-going 
initiative 
creative 
seriousness 
capability 
Times mentioned . 
1 
1 
1 
1 
1 
2 
1 
1 
1 
VII , VIII loudness 1 
tardiness 1 
unsocial 1 
moody 1 
indifference 1 
dependence 2 
sincerity 2 
ambitious 1 
sympathetic 1 
responsive 1 
stability 1 
self-confidence 1 
steadiness 1 
accuracy 1 
honesty l 
popularity 1 
The following habits were found common to more than 
one of the above grade groupings. These habits are listed 
as follows: 
non-dependability 
i.mmaturity 
carelessnes s 
nervousness 
day-dreaming 
courtesy 
industry 
neatness 
attentiveness :· 
co-operation 
--- --== 
3 
3 
3 
6 
4 
4 
4 
5 
3 
4 
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This list of characteri stic habits indicates that 
habits were interpretated either as attitudes or as social 
relationships. I n Grades I,II , and III the first fi ve terms 
have negative connotation, and the last five have positive ; 
iri. Grades IV,V,VI the first twelve are negative and the last 
six are positive ; in Grades VII and VIII there are six 
with negative stress and the l a st ten wi th positive stress . 
In the paragraph showing habits common to all grades nega-
tive and positive attitudes are equal i n number, but un-
equal in frequency~ The five negative attitudes were 
mentioned 24 times and the five positive attitudes were 
mentioned 15 times . From this table one may consider that 
negative a t titudes dominate positive attitudes in all the 
grades but the seventh and eighth ; and that in the total 
of habits common to each grade group, desirable habits are 
mentioned 1.6 times less than are the undesirable ones . 
Following t he same grade grouping as Table IX, 
Table X gives the kind of words and phrases written by 
teachers on Accounting Card II under the heading Suggested 
Means f or Improvement. 
TABLE X 
CLASSIFICATION OF MEANS FOR I MPROVEMENT BY GRADE GROUPS 
Grades 
I I' II, III 
Means for l mprovement 
self- reliance 
appeal to pride 
b ·~ t 0. n Unrversi ty 
Scho91 of'"Ed ucation 
Lb:>rary ~, . iff 
•. ~.-..m . 
Times mentioned 
l 
1 
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Grades 
IV,V,VI 
VII, VIII 
Means for Improvement 
develop•. maturity 
improve health 
home visits 
keep after school 
provide rest periods 
developl leadership 
overcome fear 
more ambition 
check work 
front seat 
harder work 
increase incentives 
speech improvement 
outdoor work 
health examination 
better diet 
self-expression 
patience 
sense of rivalry 
encourage responsibility 
Times mentioned 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
2 
2 
2 
2 
2 
1 
3 
1 
1 
1 
In this classification of teacher comments, certain 
suggestions were also common to the different grade groupings. 
These are listed as follows: 
needs praise 3 -
keep encouraged 4 
home co-operation 2 
keep interested 4 
strict discipline 4 
better companions 2 
remedial work 10 
repeat grade 5 
develop~ critical attitudes 3
5 homework 
reward successes 2 
This part of Pupil Accounting Card II deserves the 
criticism. Weakness is seen in the suggestions given 
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under each grade group. The very briefness of the written 
comment creates a confusion. Under Grades I, II,and III 
does "home visits" mean the teacher should or has visited 
the home in order to help her to understand the child in 
relation to environment, or does it mean"hom.e visits" to 
acquaint the parents with the teacher, and what she is 
trying to do for the child? In Grades IV, V and VI does 
"check work" mean for the child to do his checking for 
probable error, or does it mean for the teacher to check 
the child's work with him. for individual help and improve-
ment? In Grades VII and VIII is "patience" directed toward 
the teacher in dealing with the child, or does it mean that 
more patience on the part of the pupil will bring about 
better results? These three examples are not the only ones 
that are ambiguous. Nearly every term raises a simil\ar 
question in the opinion of the reader. 
However, in the group of terms common to all grades 
there are found more specif'ic recommendations. That "remedial" 
or special work'' topped the list is gratif'ying, but fiJt. in-
dication that any or this suggestion was followed through 
could not be found on any record having that suggestion. 
In view of these finding, either this part of a 
pupil's record needs broader interpretation, or a more de-
finite and adequate statement must be written by a teacher 
for other teachers to interpret and use to better advantage. 
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Classification of the objective and subjective 
analyses based .. on: ·each of the Six Cardinal Objectives of 
Elementary Education 1 and suggested by Hamalainen 2 further 
shows the trend of these records. The Six vardinal Objectives 
are: 
1. Desirable Social Relationships 
2. Development of aesirable Individual Aptitudes 
3. Habit of Critical Thinking 
4. Desire for Yvorth-while Activities 
5. Command of 'the Common Knowledges and Skills 
.6. Desirable Mental Attitudes 
TABLE XI 
CLASSIFICATION OF RECORDS ON THE BASIS OF THE CARDINAL OBJ"ECTI~S 
. II 
Teacher Soc.Relation Apti,ude Uritical Wor th-while Knowledge At j 
Thinking Achievement ·Skills titudJI 
. I 
l 4 3 2 2 3 5 
2 14 20 13 5 20 24 
3 5 3 l 2 2 7 
4 11 12 12 7 17 26 
5 6 4 1 4 7 17 
6 10 11 5 8 9 19 
7 2 3 8 7 21 23 
8 3 2 l 0 3 5 
9 2 2 2 0 2 3 
--------r------------- -------- -------- ----------- r------- ----
Totals 57 60 l!-5 35 84 129 
The total number o~ objective analyses studied ~or this 
table was 165 and written only by·':. elementary teachers. 
1. 
(New York: 
2. (New York: 
University, 
Cardinal Objective s of Elementary Education 
University of the State of New York Press, June 1933} 
A. E. Ha.malainen, Ap~raisal of Anecdotal Records 
Bureau of Publication, Teachers College, Columbia 
1943)' p. 34 
-~=-- ==========~~~====================================~---~ -
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Quotes taken directly from different written records 
give the reader an example of representative phrases placed 
under one of the Six Cardinal Objectives of Elementary Ed-
ucation. 
1. Social Relationships: 
a. Gets along well with all children 
b. Feels superior to children in her group. 
2. Aptitudes: 
a. Unusual ability in self expression 
b. Learns easily with no apparent effort. 
3. Critical Thinking: 
a. Too impulsive; jots down answers to get required 
work completed. 
b. Perfection is sought before satisfied with a result 
4. Worth-while Activities: 
a. Endeavors to do work beyond capacity 
b. Has conquered multiplication tables. 
5. Knowledges and Skills: 
a. Successful in subjects that demand reason and 
creation. 
b. Is hardly capable of third grade work. 
6. Attitudes: 
a. Has accepted a defeat attitude 
b. Disciplining this child builds a barrier which 
makes constructive aid more difficult. 
It would appear that the emphasis placed upon ed-
l
ucational accomplishments is due to the use made of Iowa Every-
upil Tests of Basic Skills. During the last four years or 
since these tests were given to the grade children, suggestions 
ere made that in analyzing a pupil, the individual's profile 
graph should serve as the basis and forscholastic criticism 
and placement. This has been interpreted literally by teachers 
land used with wholesale indiscretion many times. Because so many 
55 
====~========== =======================================--~==~===------
-=- -== 
~~===~ ~-~--
of the reports in Table IV B were negative , it could be said 
that these were based upon the relatively poor educational 
accomplishments of the particular pupil s who, with the ex-
ception of three,wee have lef t school with no further train-
ing or future education. 
Tables XII A and ·.·BJ show the grade standards for each 
pupil taking the Iowa Achievement Test. Table XII A deals with 
the fourteen children who have complete records. Table XII B 
deals with the thirteen children who have complete grade records. 
These tables read as follows: R. W. took the test at mid-term 
of the seventh grade ; in reading>his score was equivalent to 
the norm for a pupil eight months through the sixth grade ; 
his score in basic skills was equal to the second month of a 
fifth grade ; language achievement is at the beginning of the 
seventh grade ; and arithmetic skills are equal to the eighth 
month of a seventh grade. 
TABLE XII A 
GRADE STANDARDS OF FOURTEEN CHILDREN AS 
MEASUR.~D BY THE IOWA ACHIEVEMENT TESTS 
------- - - ---------------·- -------
Name Grade Reading Achievement Language Arithmetic 
tested grade skills skills achievement 
R.W. 7.5 6.8 5.2 ?.0 7.8 
H.W. 8.5 -- 8.0 10.0 9.5 
M.W. 8.5 9.2 8.2 10.5 8.8 
A.P. 8.5 -- ?.5 8.8 7.5 
R.D. 8.5 8.6 8.0 8.6 12.0 
D.C. 6.5 6.2 6.0 ?.0 ?.5 
T.H. ?.5 5.8 5.9 6.5 ?.0 
G.A. ?.5 4· 5 6.5 ? .6 7.4 
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Name Grade Reading Achievement Language · Arithmetic 
testee grade skills ~kills achievement 
R.B. 5.5 
B.W. 8.5 
S.P. 8.5 
J.C. 8.5 
B.A. 8. 5 
R.C. 7.5 
5.2 8.8 
6.8 
9.5 
9.8 
7.2 
6.2 
10.5 
7.2 
9.8 
9.8 
5.5 
6.0 
9.5 
9.8 
10.0 
10.4 
6.0 
6.0 
'10.0 
8.4 
9.6 8.8 
6.4 
------------------------------------------- --------------------
Name 
¥.M. 
T.A. 
e.G. 
R. N. 
T.S. 
M.T. 
I.G. 
~l.H. 
R • .V. 
C.T. !M.R. 
F.D. 
~.G. 
Grade 
TABLE XII B 
GRADE STANDARDS OF THIRTEEN CHILDREN AS 
MEASURED BY THE IOWA ACHIEVL.cMENT TESTS 
Achievement Arithmetic 
tested 
Reading grade skills Lan~uage ski ls achmevement 
tes 
-
8.5 8.5 8.8 j·8 8.1 5.5 4.3 -- .7 4. 
8.5 6.7 9.6 9.0 8.9 
8.5 3~5 2.7 4.2 
--4.5 4~5 -- -- --
7.5 7.0 6.5 6.5 7.2 
6.5 3.0 4.2 4.2 4.6 
8.5 ' 5.7 6.5 8.4 7.2 
4.5 4.5 -- 4.5 --8.5 9.5 8.8 8.4 9.5 
3.5 . 2.8 -- -- --
3-5 3.9 -- 3.7 --8.5 6.5 5.2 7.5 7.2 
----- ------ ---------------------------------------------------
Teachers' Questiop~aire. · The eighteen teachers who 
checked answers on their questionnaire indicated two points of 
view; 50 % are satisfied with the present records both in form 
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and use: 50 % favor a change. 50 % said they wrote freely their 
opinions of a pupil, and 50 % did not. A copy of this question-
lnaire on the following page shows JUSt how each response was checked 
--1 
,, 
WHAT DO PRESENT RECORDS MEAN TO THE NORTON TEACHERS? 
1. In what way or ways have the pupils' records been of value to you? 
·~·· a~ Reporting to parents--negatively or positively. 
1;i.. b~ Seeking information about child 
.7 .. c~ Using for guidance and improvement 
10.. d. Substantiating or changing your judgment of a child 
2 a Vfueri have you had occasion to use these records? 
14 .. n. In diagno~ing evidences of present f ailure or success 
.8 . . b• In writing other reports a.nd new analysis 
3. Which record has been most helpful to you? 
.1 • • a~ Pupil Accounting Card I 
. ; • ·• b. Pupil Accounting Card II 
.6 . . c~ Permanent Record Card 
.;i •• d. Achievement Tests 
16 .. e. Intelligence Tests and Recommendations 
.o .. f. Tea.cher Ana.lysis 
. 0.. g. High School Report Card Comments 
4. How recently have you examined one or more records? 
• 0 • • tt,, At the be ginning of the yo ar 
. 9 .. b. Each month 
.;; •• c. At mid-semester 
.0 .• d. Not this year (Sept. to Jan.) 
.0 •• e. Last June or close of school year 
5. What kind of record do you like to write? 
.7 .. a. Purely objective--checking items 
• ; • • b. Paragraph analysis 
. 9.. c. Combination of a and b 
6. Vllhere do you think records should be filed? 
.1 •• a. In your room 
11 ••. b~ In the pr•incipal' s office 
• ;; .•. c. In the superintendent's office 
7. When do you think a record· should be written? 
•7 .. a~ Once a month on different pupils 
.; .• b~ At the end of the y~ar 1 s observation 
8 c~ From time to time t".S occasions . ctrise 
· • • d. A few short remarks e [l.ch week 
• 0 •• 
8. Do you feel fr~e to write do~:vn what 
Yes • 9 • • 
9. Are you sr.tisfied with the present 
Yes .o .. 
10. Would you be in fr>.vor of f' new nnd 
Yes .12 .• 
you think about a pupil? 
No .9 .. 
set~up r nd record forms? 
No . 12. 
combined form of record? 
No . . o. 
Note: Ple ~se indicnte your choice by checking one of the res ponses 
found under Cf'.ch question. 
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The number placed on the dotted line before each of the choices 
"ndi c~tes how many of the teachers chose that answer. The items 
nder questions 1, 2, 3, 4, and 5 were checked more than once. 
I [n question 6 one teacher omitted to check any answer. 
In analyzing these responses, it is obvious that the 
I ~eachers who write and use these records are: 
a. Not familiar with the kinds and names of records 
b. Not sure they wish another kind of reporting. 
o. Prefer not to have the responsibility of records 
These records, as stated by the answers checked on the question-
naire, have been most helpful in seeking information about and 
forming judgments of a pupil, yet Permanent Record Card which 
I gives very little help for this understanding ranks 50% high-
er than Pupil Accounting Card II, which is a cumulative record 
written under certain objective headings in a somewhat sub-
jective manner. 
A weakness is indicated therefore either as to the 
point of view extended when writing this record, or the point 
of view in understanding the record as written. Under question 
3, Paragraph analysis, more subjective than objective, has 
the preference, yet in question 5 writing this type of report 
is the least popular. This is due to the fact that the teachers 
are never quite certain just how to head-up the repDrt and even 
when finished, they question if the report is just what they 
wished to make. That i t evideri.tly ' h?sbeen worthwhile is proven 
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by the use and choice of it as being one of the more helpful 
of all records kept. 
Question 7 gives opportunity for discussion. No one 
was anxious or desirous to write any kind of record each week. 
Only 16 2/3% thought a record should be made after the year ' s 
observation. Either nonce a .month or from time to time'' was 
chosen. The first it would see.m is because of the habit al-
eady acqui red during the past three years; the other (and. just 
check ahead) would be the next most desirous. This is ideal 
ro.m all intent and purpose but the questions of the Super-
"ntendent have been, --- "Would a record be written by each 
eacher? Would teachers really make a report or write an 
nalysis if no further reqtlire.ment was .made? Woul d t hey re-
cognize and use that occasion when it arises?" 
An ~wer to this is, YES, with certain reservations. 
f there can be set up a form. that would require not too much 
t
ffort upon the part of the teacher, available to her at all 
i.mes, one that will cover as .many phases of individuality 
nd growth as see.m possible and probable, a record sheet that 
l ill be indicative of a behavior record, but "one that is not 
t o mechanical that the writers become so concerned with the 
i ituation that they forget many of the ramifications of the 
t
havior they are trying to record",l then a record, anecdotal 
--------~~-~~~.Jarvie and Mark Ellingson, A Handbook on the 
ecdotal Behavior Journal (Chicago, Illinois: University of 
( h1cago Press, 1940), p. 31 
--- =====-========~=-= 
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in scope, both objective and subjective, reporting negatively 
and positively, can and will be successfully written by the 
teacher as a sincere and honest contribution toward a more 
complete picture of each particular individual¥ 'l'oward that 
end a suggested form with recommendations for use and purpose 
is given in the final chapter. 
I 
CHAPTER V 
.SUMMARY .AND CONCLUSIONS 
To date, meager use is made of these records. To sub- 1 
stantiate this a referral to the type of record written from 
year to year on individual children shows little follow-up and 
carry-out of the recommendations made by the previous teachers • 
. 
Evidence also shows repeated remarks along the same line desig-
nating a failure to improve or change during the ten-year period. 
Another note is made of the way in which records on children 
leaving the system have been stored away to collect dust. It 
would seem highly advisable that these records be sent to the 
. !school ~here the individual child has gone. Th~se records could 
lbe so helpful to the teacher having the child in a new situation, 
where social adjustment as well as educational change must take 
place. If records are worth writing and collecting, they ought 
to be worth keeping alive, whenever and whe.rever possible. 
I 
This is my first recommendation. 
Another recommendation is to localize records. All 
records on children from the schools are kept in one place, the 
superintendent's offi~e. Immediate availibility is defeated. 
I . 
Very few teachers know just when ~n occasion will arise that a 
\record at hand would be most pertinent. Distance weakens both 
-- - --==---
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interest in and use for these records. This point could well in-
/ fluence teachers writing a thoughtful, useful, and frequent 
1
anecdote when they have so little access to them later. 
i From the check-list set up to see what emphasis was 
placed on the semi-objective type of record, it will be noted 
I that educat ional, social, and negative analysis led the critical 
1/ judgments. Specific data was not outstanding, but ge;~lizations 
were even vague to a point of misinterpretation and misunder-
/ standing. Scientific skills and learnings were mentioned not at 
all; mathematics and problem reasonings were spotty in notation; 
/ and vocational interest was designated but three times in all 
reports. 
I 
The t~ element is another snag in the way of success-
ful records. That these records are ~itten at the end of the 
year, when reports of all kinds come piling in, seems poor plan-
ning. This has been partly overcome by the monthly anecdot e on 
J one or two children that was initiated three years ago. 1U1y 
teacher faced with the task of evaluat ing some thirty to forty 
s tudents in June, on a given 2ttX2" spacing under specific object 
- -ive headings, cannot and does not do justice to the pupil, her 
own abi l ity to analyze, and the wr itten record for future use. 
The objective f orm with many brief jottings over a 
period of a year's contact with t he pupil wi l l, in the end, give 
a complete whole rather than a smatte;r i ng of disjointed, wordy, 
pedagogical phrases t hat answer the purpose. In the high school 
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records, except for the "one-a-month analysis" there is no tie-
up with the previous kinds of records written by the elementary 
l/1 teachers. At this level in education a more compact, specific, 
1 and relevant record could be made for the individuals who are 
II now working toward a future--one that in every aspect holds 
I many large ques tion marks. The comments on the report card 
sheet are worthless. A record or report that merely assigns 
marks would be more direct than one that provides some oppor-
tunity that is erroneously used. A recommendation for revision 
of this is, therefore, next in line. Just what form this may 
take and just how a better kind of cumula t.i v;e ~ re·co:Dd m~y be 
achieved, will need the co-operative effort of all concerned 
with writing these records. In checking the questionnaire, 
I, all but one teacher in the high school group designated dis-
satisfaction with the present form and use of records. This is 
indicative of needed attention. 
After charting, checking , a nd analyzing the records 
int o classifications used in this s tudy t1e point of view has 
shift ed many timeB. That there was little help from t he refer-
ences ca n be noted. This problem of a school's records is not 
one that can be harnessed and pla ced into an orderly , pre-
arrenged shelf where all headipgs and objectives neatly fall 
into complete categories. It is necessary to find just what the 
school wants records to do , how they are to be applied, how 
i they can be improved, where and how that improvement should 
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take place, and then into what groupings some classification can 
!I 
e made. Should all the forms of the records be scrapped? The 
~nswer is definitely NO. Some, YES, and for those, recommendations 
~allow. 
The High School Report Card, just previously discussed, I 
~as value for its use in assigning marks. The comments written 
fl s part of the report are neither pertinent to the list given on 
~he back page of the report, nor meaningful to the recipient or 
II I . . th th t h h. i reader. n conversat1.on Wl. e eac ers w o wr te these, the 
I ollowing remarks were made: 
'~e have not the time to spend writing individual 
omments on every card". 
"This is a card adopted some years ago; even then the 
alue of and how the comments were to be made were questioned". 
"Students type these, and it is my belief that com-
and. 
ments cannot be made wisely for public concensusAdigestion". 
L More can be said, however, in the subjective analysis I itten by teachers of the High School. In writing the subjective lj 
analysis, references were made to all other forms and information 
ound within the pupil ' s folder. Many times opinion was based 
lpon these records or substantiating evidence to support opinions 
fa s given. In this sense, the many records were valuable and 1 
informative for the purpose at hand. In each occasion, however, 
II 
the Permanent Record Card I was not used. 
The m6Bt useful of all records giving the educational 
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standing and intelligent quotient is the report done under the 
direction of the psychology department at Vfueaton College. 
Many of the insights into the child's individuality given in 
that report are often a surpise to the teacher and to the 
parent (when questioned) as well. Many times the recommenda-
tions are commonplace and quite far-fetched, but the reaction II 
and typical conversation of the child noted are both interestinJ 
and enlightening. Reading the report of R.C. typifies this very ! 
thing. In the past two years, the Intelligence testing done in 
the presence of the faculty member has had two advantages: 
(1) It is more reliable because of a more adequate 
training upon the part of the tester. 
(2) The recommendation and observations written for 
the reports are done now by a qualified psychologist and not 
by a beginner. Here, too, the I.Q. scores are not given, but 
may be secured by the principal through request. 
Unfortunately this work is carried on only at the 
Norton Center School, and not all children have had a chance 
to be tested until in the last year of school. If this service 
continues,the Norton Schools will benefit greatly, and ex-
tension or this is to be recommended, ir possible, ror the 
other two schools of the UnwnJ 
The running essay type of report, while the least 
objective, does give a better analysis as seen by a teacher. 
/ The first reaction to this anecdotal record after reading it 
r --==-====== 
II will be, I think, to recognize the definite personal touch of 
the teacher. Here are some points of specific value and con-
jsideration: 
1! (1) Unusual or outstanding individual differences are 
written down. · 
/l and 
II 
(2) Mentions of home visit s , and parental influences, 
are 
conferences~ stated. 
(3) Discussions with the reactions to pupils as in-
II dividuals are stated. 
(4) Steps made by the teacher toward guidance and help 
to overcome or assist the pupil's personal problems are men-
tioned. This kind of subjective r eport cannot satisfactorily 
type 
be replaced by any kind of objective, check-up~of analysis. It 
1 is less static, though general; more personal, if not always 
forthright ; and interesting to read and dispute, if necessary. 
I f5) The greatest difficulty with this report is the 
fear the writer has of being too subjective and perhaps forming 
I a wrong judgment. For this reason, a .b;i.eJS.itS.ancy on the part of 
the writer to put into writing an honest opinion defeats the 
l pu~pose of the analysis. A recommendation that these records 
lwill be open only for professional use and discussion will 
[solve this needless problem. Teachers have been personally 
I 
approached upon that subject, and all have admitted the re-
luctancy with which they have written an uncomplimentary 
11
report because of the danger of having it seen by others, 
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j who would not appreciate it as a professional diagnosis of 
what appears to the teacher. 
Future and continued use of Pupil Accounting Card I 
II is discouraged for two reasons: 
,, (1) The purpose of this form has lost its original 
I value as the point of view of the system has changed over the 
' 
ten-ye<:: r period. Marks for mental arithmetic and spelling 
no longer have such emphasis. 
(2) Teachers aware of this have little use and, in 
fact, little knowledge at all of what the form is. The in-
formation given on the upper half of this form can be tran-
ferred to the back of the Permanent Record Card. 
Using Pupil Accounting Card II as the basis for much 
of the survey, the following c.onclusions are ~reached: 
(1} This form is used . once at the end of the year. 
The purpose of the card defeats itself. So little space is 
given to so much that could be said. There are so many pupils 
to write-up under the same conditions, at that time, that the 
best kind of result,in view of usefulness, is thwarted. And 
l astly, so different is the interpretation of the headings, 
that this form is not doing the good job of giving a real 
picture of an individual with records of his social and 
academic behavoir. The most useful ~~-gories on this form 
are Suggestions for Improvement and Characteristic Habits. 
. I 
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(2) There is an overlapping between the categories 
listed in this form. Attitudes and school successes in 
subject matter were the items used again and again for 
n 
criticism. Table X shows that attitudes led, even ufter the 
column called Successful Means for Improvement. 
(3} The approach and outlook of the teachers in using 
this form show negative reactions for attitudes which they 
listed under Characteristic Habits. In referring to Table VII 
one sees that teachers of the first three grades and teachers 
of grades seven and eight tendea toward writing positive 
reports, but that teachers in grades four, five, and six 
leaned toward negative reporting. 
When teachers were asked what kind of record they 
liked to write, they were in favor of the combination type, 
objective and subjective, or the purely objective record. 
Therefore, to carry on with this type of objective form is 
desirable. A change in headings and a different type for 
high school use are recommended. 
Three suggested forms are given as the best suited 
to our particular purpose. The title this form shall have 
is unimportant. Extensions or limitations are recognized, 
but any one or combination of each can serve as a guide. 
The first plan suggested is one that uses the Six Cardinal 
Objectives of Elementary Education.l It also contains ex-
planatory terms for each objective. This form is to be used 
II -----------------
1. Cardinal Objectives of Elementary Edufition,(Report 
~-=by the Committee_Qn Element~ Education·New Yo~Univarsity 
1 of the State of New York, June, 1933) 
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as a guide for making a more critical analysis of a pupil. 
The objective form suggested is not to take the place of the 
subjective analysis wri tten by the · teacher in the light of 
personal contacts and judgments. 
-
FORM A 
Pupil's Name Grade School 
Habits of Behavoir Evaluation Dates Recorded 
1. Social Relationship: 
a.Can take respon-
sibility. 
b. Respects others. 
c.Contributes to 
group. 
d. Dependable work-
er and leader; 
follower. 
2. Individual Apti-
t-ude s. 
a.Active in class 
wor k. 
b.Develops new 
interests. 
c.Has creative and 
unusual ability. 
3· Crit ical Thinking 
a.Recognizes and 
attacks problems. 
b.Uses judgment. 
c.Evalutes opinions . 
4. Worthwhile Act i vi-
ties : 
a. In~uisitive about 
ne work. . 
b . Compl ete tasks. 
--
---
I 
I 
I 
I 
I 
I 
f-
Habits of Behavoir 
c.Takes interest in 
activities. 
5. Knowledges and Skills: 
1 a.Uses tools of work 
1 b.Has command of 
common skills. 
c.Follows directions. 
d.Checks work 
accurately. 
I 
e.Knows sources of 
information. 
6. Attitudes: 
a.Good .mental 
health. 
b.Good health 
habits. 
c.Obeys class rules. 
d.Uses .materials 
carefully. 
e.Has self-control. 
f.Good leader. 
g.Socially desirable. 
FORM A (continued) 
Evaluation Dates Recorded 
Teacher's Name 
-----------------------------------------------------------------
The directions and suggestions for using this form are: 1 
(1) Under the columns marked Evaluation use a+, if the l 
trait is well-formed and satisfactory; use a Y, if there are 
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I joccasional displays of the trait; use a-, if the trait is 
I 
negative and outstanding for its lack. 
(2) Each time the pupil is evaluated on this sheet, 
the date must be entered. 
(3} Not all traits nor objectives need to be checked 
each time an observativn is recorded. 
Each teacher is to have forms of this kind for use in 
her class. This form may be used to record concrete evidence 
of usual or unusual impressions formed about any given pupil. 
It will serve as the basis for making an anecdotal summary of 
the individual when the occasion demands. 
In writing an anecdotal record based upon this ac-
counting card, there are three other criteria to consider. 
These are listed in order of importance: 
(1) Interpretation of behavoir. 
(2) Suggestive help for improvement. 
~ 
(3) Contacts with child, parents, home. 
li Anecdotal records can be more meaningful and signifi-
1lcant if the teacher, in. the light of certain specific objectives, 
ses these as supplementary material,as a basis but not as the 
goal,in writing her final analysis. 
I That there has been no type or record form for use of 
I 
'the High School teachers was discussed in Chapter IV. This is 
t
1
unfortunate. Except for the monthly analysis written by each 
II 
t~-~-
1 
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II teacher about a pupil of interest at that time, there is no 
II further record with up-to-date information kept on these 
pupils during their secondary school period. Not every pupil 
II 
,will be noticeable enough to suggest some appraisal by their 
high school teachers. The result is that only a part of the 
group has a written record during the year. The present high 
school enrollment for the past ten years has averaged about 
one hundred pupils. The fac~lty consists of six teachers. 
If each teacher wrote on a different child each .month of the 
school year, a total of sixty records would be filed. This 
represents approximately 60% of the enrollment. But even at 
that, what about the other 40%? These percentages are not 
1 valid, however, because each teacher has not made a record or 
a child that was not previously studied by another high school 
teacher. The records and reports made on the different children 
while they were in the elementary schools are not enough to 
consider at this l evel when guidance for vocations and avocation 
is unquestionably ne~essary and vital. 
If the pupil is 
" •... a complex organism which has passed 
through a developed history and responds 
at any given moment1to an array of inner and outer forces," 
then the statistical picture of the individual who attains and 
~ ~---··---i:J:P.Leonard, and A.C.Eurich, Evaluation of Modern 
II O:il¢lil:bi<>n. · (New York: Appleton-Century Co. , 1942) p. 172 
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remains in High School is that of amoebic properties; a living 
thing that absorbs and expels, has little irritations and 
sensitivities but in no way changes much physically, mentally, 
nor chemically. 
There is no intention to condemn any one nor all 
for this state of affairs. The lack of informative,pertinent 
I records is not intentional, but rather due to inadequacy of 
1 some kind of written form, To partially remedy this and to 
stimulate further discussions, a suggested form or pattern 
is given. 
The form chosen is one used at the Rochester Athenaeum 
and Mechanics Institute called Form IV. 1 This form is based 
upon a group of Five Growth Indicators: 2 
1. Personal adjustment. 
2. Adjustment to others. 
3. Adjustment of others to individuals. 
4. Adjustment to personal program. 
5. Adjustment to~cholastic achievement. 
This form that follows, is a revision of this original 
one. It is revised both in the use of terms and in the physical 
appearance. This revision was necessarily made for suitability 
to the pre-stated needs and to correspond more nearly to that 
form suggested for use in the elementary school. 
1. L.L.Jarvie, and :Mark Ellingson, A Handbook on The 
1Anecdotal Behavior Journal {Chicago,Illinois: University of 
Chicago Press, 1940), p 28 . 
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FORM B 
Pupil' s N8111e Teacher ' s N8111e 
.. 
Growth Indicators Dates Observed Evaluation 
1 . Personal Adjustment I 
a. Developing per-
sonality. 
b. Progressively 
maturing. 
c. Physical sta-
bility. 
d. Possesses 
originality. 
2. Adjustment to other 
a . Assumes I 
responsibility 
I b. Shows depend-
ability. 
c . Enlinotes friend-
ships. 
~ d. Ac cept criticism ,_. 
3. A~justment of others I 
to individual s I a.Sought as leader 
b.Encourages co- I operation. 
4. Adjustment to 
Personal program. 
I 
a.Evalute personal 
needs. 
b.Seeks self 
improvement. 
5. Adjustment to 
scholastic achieve-
ment. 
I 
I 
-
--It--- --
a. I mproved work 
habits. 
b. Attentive and 
alert. 
c. Sets high standards 
for work. 
If this form of behavior record sheet is to be used, 
11 the following directions are given: 
(l)The teacher will have at least one of these for 
each pupil in her classes. 
(2) The record should be made when and while, if 
possible, a situation creates the need for such. 
(3) The dates of observations .must be entered beside 
each trait observed at that particular time. 
(4) All traits need not be noted nor evaluated for 
any one pupil at any given time . 
( 5) The evaluation is similar to 'the elementary 
for.m, e. i., a -t , if the trait is outstanding and well formed; 
a v , if there are occasional display of this trait; and a- , 
if there is definite need or lack of this trait. 
l iKt!. 
Again, ,..the form suggested for use at the elementary 
school level, this form is not to supplant the essay anecdote. 
I The purpose in adopting this plan of recording is two-fold. 
First, it may be a guide with more specific criteria for 
II 
writing the subjective analysis; secondly, it will replace 
I that vacancy of no record about those pupils whose behavior 
i --= ~---c-====== ===-== 
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I t 
has not been criticized nor interpreted since they became 
\1 a member of the secondary grades. 
No. form can cover all angles of any one pupil's 
I behavior. Certain traits and actions are common to all. 
~~ It is only throug~interpretation, evaluation, and constructive 
I criticism that a record becomes worthwhile . The limitations 
I in using any form, therefore, must be recognized and understood 
I before an objectively prepar ed sheet is accepted and used. 
J A third record form is considered. This one warrants notice 
because of its facility in recording certain personal character-
istics that were mentioned repeatedly in the records studied 
I 
this survey. This form is for the resul t of a study .made in the 
Junior-Senior High Schools of Proctor, Vermont. 1 
The card has spaces for six separate recording periods and the 
three degrees of criticism for each trait are stated. 
FORM C 
Cumulative Record of Personal Characteristics. 
-
Name Date of birth Sex 
Address E:rttranoe 
I 
Trait 1 2 3 4 5 6 1 2 3 4 5 6 1 2 3 4 5 6 Remarks 
Personal Unusually Usually Unt idy 
I Appearance neat and Neat 
clean 
I l.Schools in Small Communities (American Associatio 
I of School .Administrators , 1939} Seventh Yearbook , p 97 . 
n 
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Trait 2 3 4 5 6 1 2 3 4 5 6 1 2 3 4 5 6 Remarks 
I 
Courtesy Considerat e Usually Di s respectf ul 
and t ruth- Cour teous 
ful 
Honesty Absol ut el y Generally Cannot be 
r el iable truthful r elied on 
Leadership Abi lity Can direct Unabl e t o 
to direct with a lead 
plan 
• 
Initiative Ori gi nal Can carry xu.st be 
on forced 
-
Reliability Can Always Passive I ndi ff er ent 
be counted co-opera-
on tion 
Self- Does not Ordinar- Difficul t t o 
Control need ily int- arouse 
stimulation ~:r,~~ted 
-I I 
Punctual- On time Usually Often t a rdy 
ity. .and does prompt 
work prompt-
l y . 
I I I I I 
.;)tabili ty Di ff i cult Abl e to _Moody, easy 
to confuse concen- t o upset . 
I 
t r ate 
I 
---- -- --- --
-------
--
I 
FORM C 
Additional Information on Record (reverse side) 
Hobbies: Economic Status: 
Home Background 
Nationality of Parents: Language :Spoken in liome: 
Home Contacts: Health Study Personality 
Dates: 
This sheet has a better placement in the elementary 
j grades, and it is there a reco.m.m.endation for use is made. The 
I reason for this statement is that the phrases employed expand 
1 
each characteristic~. This seems more fitting for elementary 
school children than for high s:Chool youngsters. The list of 
personal characteristics are applicable to either or both 
levels. 
Aside from the es se of checking this kind of analysis 
'I 1report, there is another noteworthy feature; that is the space 
I at the ~Kof the sheet devoted to the enviremental background 
of the child; If teachers had more information of this kind, 
==------
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there would be more sympathetic understanding between teacher 
and child. In Norton , however, there is not this definite 
lack of information. The small community has definite advan-
tages for teachers, and pupils, and parents to come into close 
contact. 
The last record for discussion is the Permanent Hecord 
Card. As long as the present report cards are in operation,this 
Permanent Record Card is essential. There are three points 
recommended in the continued use of this: 
(1) The picture~pasted on the back of the card shall 
have the dates, when taken, entered above each photo. 
(2) A typed space at the top of the card (on the r e-
1 verse side) shall carry the results of Intelligence Tests and 
Achievement Tests. 
(3) In the top space on the front of the card,the 
date of birth shall be entered; f ollowing the pupil's name. 
This card then will carry scholastic rating, I. Q, ., A. Q, ., 
citizenshi~, marks, attendance data, status, and pictures of 
the individual child. 
The above recommendations and suggestions are the · 
result of the survey made on the cumulative records kept by 
the Norton Schools, covering the period from September 1935 
to January 1945. The records studied show that they have 
summarized many aspects of pupil's growth, both socially and 
educationally, but that complete developmental history of a 
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, pupil was not evident beyond the grade level. Criteria for 
were judging personal characteristics and typical behaviorAmis-
interpreted for specific and long-range use. Records must have 
some general plan for writing and evaluating. A kind of f orm 
must be made to fi t certain general aspects of the growing 
individual. No one kind of record nor report can do this. 
The teacher must play the part of a psychologist, advisor, 
diagnostician, as we~l as educator. Her personal judgment 
must come not from hit-or-miss examples or remembrances, 
but from representative examples of a child ' s behavior re-
corded at the time the situations happen. It is hoped ~hat 
better understanding and guidance will result from the use of 
cumulative records. 
"The present concern of educators -t o 
find effective ways o.£ recording 
and reporting is founded on the 
assumption that the most expert 
guidance of children grows out 
of knowledge, not out of ignorance. 
Records supply one basis of 
knowledge. Ivioreove:;-, a certe.in 
orderly association of idea~ 
regarding the child may be en-
couraged by the keeping of 
records and a teacher's under-
standing of a child may be clarified 
and her attitude toward him made 
more objective and sympathetic. 
The child ' s education is thus furthered 
by a better understanding of what kind 
of an envirement will offer a parti-
cular child the best chance for devel-
opment." 1 
1. Ruth Strang, "Records and Reports,«Bulletin of 
the Association for Childhood Education,(l942 ) pp6-8 
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"There can be no one way of record 
keeping; there are ways. No special 
type of record of progress will fit 
all situations. The type of record 
used by a single school may be quite 
different from that used in another 
school. The record records the pur-
poses and achievements of that par-
ticular sch~ol and growth o~ its 
children". 
With this paragraph in mind, the conclusions rea ched 
and the forms suggested are submitted as the results of the 
study based upon cumulative records for particular use in the 
schools of Norton, Massachusetts. 
From the pr·e.e;eding survey, other problems within 
this area suggest further studies. 
1. A study to determine whether size and kind of 
cla~~ influerice a teacher-written anecdote. 
~- ' A study to note the effect a formal program of 
teaching will have upon the child's behavior record. 
). A study to check how a teacher's background 
colors her outlook in recording information about a child. 
4. A study to _find whether some standardized, yet 
flexible, form could be initiated for general use.at given 
grade levels. 
5. A study to secure the parents' points o~ view I 
on their knowledge or ignorance of children's cumulative record • 
I 
1. H.L.Blackburn, "Individual and Group Records," 
Association for Childhood Education, Bulletin, (1942)p.24 I I 
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I 6. A study to determine ir training or teachers on 
the use of records would have effects upon the kinds of records 
t hey would write . 
1 
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.APPENDIX 
In this Appendix are copies of records on two 
children in the original group of ,43 who are still 
members of the Norton Schools. Record A is on the child 
called R.C., who is a boy. He was a member of Grade I 
in September 1935 and is now a member of the eighth 
grade. 
Record B is on the pupil called B.W., who is a 
girl. She was a member of Grade II in September 1935 and 
is now a member of the eleventh grade. 
The records for both R.c. and B.W. follow this 
sequence: 
1. Pupil Accounting Card I 
2. Pupil Accounting Card II 
3. Permanent Record Card 
4. Psychometric Test Analysis 
5. Subjective Analysis Reports 
6. Screening Test in Arithmetic Processes 
7. Iowa Profile Graph 
8. For B.W., High School Report Cards 
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Child Testing Report 
R.C. was born of American parents in Attleboro, 
Mas sachusetts, Se~tember 27,1929. His family life has been 
somewhat irregular, as his mother divorced his father a few 
years ago. R. has a very vivid and unpleasant picture of Mr.c. 
coming home drunk and beating his ~te. The boy even accompanied 
the mother to court to hear the testimony against his father in 
the divorce proceedings. All this of course has left a deep im-
pression upon the boy, especially so because he was genuinely 
fond of his father. R. now has a step-father whom he likes very 
much because he lets him "drive the car and doesn't get drunkff 
but he does not speak of the step-father with the same affection 
with which he talks when speaking of his real father. The boy 
seems somewhat confused as to which of the men is now his own 
father. 
R. does not like to work. This may be directly 
traced to the fact that he resents his mother's 11 Sitting home 
doing nothing but having fun." He says that it is not fair that 
she should be able to do what she likes while he has to go to 
school and work. According to Mrs.Gr~en, the mother is really 
interested in the boy and anxious that he get ahead in school , 
but she just has not the time to help him herself. 
-The home in which R. lives is small but comfortable-
looking with plenty of room around i t in which the child can 
play. He is an only child but has several young friends with 
2 
whom he spends .much time . 
R' s. health i s i n general good, although his school 
il 
health report states that he suffers from chroni c pyelitis. 
He is an active boy and seems to find it hard to sit still for 
any length of time. From the conversation we had I gathered that 
he likes the outdoors and is extremely interested in football, 
hunting, trapping, and other boyish sports. His step-father runs 
~ fi lling-station and R. seems to derive a great deal of pleasure 
II from puttering about the place. 
,, 
In school R. offers somewhat of a problem. He is quick 
and intelligent but he will not concentrate and appears to have 
I a "don't care" attitude about his lessons/ Although he is in the 
second grade he is unable to read or spell any but the very 
~implest words. Mrs.Green says that unless he receives special 
~ttention and training which she has not the time to give, he 
l ill probably continue to be unable to read. 
R. is a lively, likable child with the chronological 
age of eight years and three .months. He is friendly, unselt-
lbonscious, independent, and is somewhat inclined to show ott. 
His attitude when taking the tests was one of almost boredom. 
He has been tested before and thought that the games which I 
told him we were going to play were "dum.b and no fun" He did, 
lhowever, show a great deal of interest in the college, what we 
I 
did ~ere, and in the rooms in which he was tested. He wanted to 
qf 
I
I 
know where the girls all came from, where their parents were, 
what we did in the various buildings, how much Holmes Cottage 
and Mary Lyon cost, and many other such things. 
In giving the tests it ~~ difficult to keep his 
attention on one test for more than a minute or so because he 
1
/ continually asked questions about everything except. what we 
I were doing,played with some of the ~nnumerable things he carried ~ 
about in his pockets, or jumped up to look at something out of 
1 1 the window. He seemed very much interested in why he was being 
I given the test but not in taking it. Apparently he knew that we 
were not playing "games" because he was quite concerned about 
what I was going to tell Mrs.Green if he did not do well~ 
But although he knew· that the tests showed what he was able to 
do he made no effort to work carefully. 
j The first test which was given was the Stanford 
!Achievement Test and because it is concerned with reading, 
j1 R.failed it so completely that it was not scored. In its place 
IR. took the Detroit Word Recognition Test- Form A, making a 
/ score of fourteen. This score is the Lower Quartile for the 
!normal child in the beginning of Grade II B. 
The next test given was the Stanford-Binet. In this 
R. passed tests in all the years from seven up to fourteen. He 
passed all the tests in the Seventh, Eighth, and Ninth years, 
and half of the tests in the Tenth year. His mental age is ten 
years and two months and his Intelligence Quotient is 123. 
II 
II 
~leventh 
i~n adding 
~aught to 
His memory tests were done very well up into the 
year. In the arithmetical test R. had not difficulty 1 
but could not subtract. He said that they had not been I 
"take away" yet in school. 
II For a performance test R. took the Woods Pictorial 
Completion Test. He showed .more interest in this than in any 
lbf those previously taken and really paid attention to what he 
was doing. He worked rapidly, someti.m.es changing a piece al-
l~eady placed in a space after finding one on the box which 
II 
1see.m.ed better. The whole test was completed in five and a half 
~inutes. On this test R. made a score or value of ninety-nine 
which places him between the ninth and tenth decile for his age 
group. (7-8) This is a very high rating. 
5 
It is difficult to correlate either the Detroit Word 
~ecognition Test or the Woods Pictorial Completion Test with the 
~tanford-Binet because the latter has so many parts which are 
I· 
rot of one type. It might be _said, however, that there is a 
high positive correlation between the Woods Pictorial and the 
nReasons Testsn of the Stanford-Binet. (Woods Pictorial Comple-
[1 
r ion Test requires thought and not reading ability} There is not 
l uch correlation between the vocabulary and reading tests of the 
f tanford-Binet and the Detroit Word Recognition Test because 
bhe scores for the former were low while the rank for the latter 
I 
was just that of the Lower Quartile of average grade 2B children. 
By these tests we have seen that R. presents an un-
usual problem. His I.Q. of 123 which puts him in the rank of 
\j ery superior intelligence seems strangely incongruous with 
lhis lack of reading ability. Part of this inability is of 
~ourse due to his own inattention and lack of concentration, 
[t does seem, however, that the school would find it worth-
while to give a boy of R's. unusual mental ability enough of 
'the needed attention .. and training to enable him to overcome this 
educational drawback' 
;tJ I 
I 
I 
\Vhen I received the name of R.C. as the boy to whom I 
was to give the psycological tests, I was greatly interested. 
j On the slip of paper bearing his name were thewe words, "first 
grade (repeating)". The one word repeating aroused my cu.riosity 
and made me anxious to meet ~nd to start testing R. Now that I 
have finished giving the tests I can readily see why R. has re-
mained in the first grade. In this paper I will attempt to give 
the explanation. 
R. is a friendly little boy who is seven years old, Ac-
cording to the physical reports in the Norton Public School, he 
. 
is a normal child in all respects. In 1929 he had chicken-pox and 
measles, in 1933, chicken-pox, ·in 1934, whooping cough and 
pyelitis, but they have not harmed his physical condition any. 
In the normal development of a child, hereditary and 
environment ar e important factors. R's mother is a trained nurse 
and his father was a foreman in the Webster Silversmith's Company 
in Attleboro. Previously R· enjoyed a normal and happy household. 
Recently, his parents separated and R. lives with his mother who 
seem to exert little discipline. I t is said R. plays near the 
road where it is dangerous. vVhat effect a home without a father 
will have upon R. remains to be seen. At present, he seems happy, 
f riendly and obedient. Several t i mes during the giving of the 
phone. Another place was the nurse's room in which the weighing 
I /J J-.-
2 
machine seemed to distract R. a great deal. How much these things 
helped to divert his mind I cannot say. His attention was con-
• stantly drawn to the various pleasing and different objects. 
• 
The three tests given to R. were, The Stanford Revision 
ot the Binet-Simon tests, the Porteus Maze, and the Detroit Word 
Recognition Test. 
The Stanford Revision of the Binet-Simon tests was 
started on November 12, 1936 and took a few weeks to complete. 
The Binet ~cale is made up of an extended series of tests in the 
nature of "stunts", or problems, success in which demands the 
exercise or intelligence. The Stanford-Revision includes the 
54 tests of the Binet-Simon scale with 36 new ones added. 16 ot. 
these found in various groups are alternate tests which may be 
given if the regular tests are given wrongly or cannot be used. 
27 of the 36 tests are standardized. 
All the tests are graded in difficulty. There are ones 
for the "normal 3 year old" as well as the "average adult". These 
attempt to reveal the "native intelligence" and not the "school 
knowledge or the home training" of the person. 
The Binet-Simon's sca~e measures a person along six 
lines, memory, reasoning, imagination, language, attention, and 
perception. Its aim is to ascertain the person's general 
intelligence • 
I rJ 3 
R. did well in the tests for concrete and verbal memory 
but not in those involving abstract memory. In -year V test 6 R. 
• completed the three commissions without any error. This shows the 
boy's ability to understand commands and to keep them in his mind. 
It is a test for memory using concrete material. Test 7 also in 
year V including the giving of his age was passed satisfactorily. 
This is a test of verbal memory. It shows R. interest and intelli-
• 
gence in remembering a verbal statement. Another test for verval 
memory in year VI, test 5 was passed satisfactorily by him. He had 
to remember four coins. 
In year VII there are two tests for memory. The first 
one test 3, R. was asked to repeat five digits. This test in-
cluding both abstract memory and .attention was failed. In at-
tempting to re-call the digits he substituted some in the first · 
two groups and omitted a digit in the last. The other, test 4. 
although it included concrete material was failed by R. The 
reason, I think, that he failed the task is due to environmental 
conditions. The boy named the bow knot and said that he saw one 
before but that he did not know how to make one. He made a clumsy 
attempt by twisting the string around and a-round and then pulled 
it into a single knot. From there R. had no idea as to what came 
next. ~though a single knot was tied the test had to be called a 
failure. R's mother probably always ties the bow knots in his 
shoes, and for some reason he does not have a common interest in 
such things. Other things necessary for this sort of task are 
"the ability to form permanent connections between successive 
4 
motor co-ordination and skill in acquisition of voluntary motor 
control". I am sure that the child possesses both of these 
e qualities. 
• 
In year IX R. failed test 4 which calls for repeating 
4 digits backwards and includes memory of the abstract. The first 
alternate test in this same year of naming the months was also 
failed. The alternate was given because test 2 is a test which 
called for the use of weights and these were not available. 
These tests were too hard for R. for he failed all the 
ones in year IX. 
In the problem, reasoning, R. made a good record. He 
comprehended the practical everyday situations well. The questions 
in the comprehension test, number 4 in year VI of the second degree, 
which asks, "What is the thing to do: (a)If it is raining when 
. 
you start to school? (b)If you find that your house is on fire?" 
{c) If you are going somewhere and miss your car?" were answered 
correctly. 
In the comprehension tes~ number 3 of third degree in 
year VIII one part was tailed but only two right answers out tQf ; 
three were required. 
In the line of logical reasoning R. can perceive dif-
ferences but not similarities in objects. In year VII test 5 he 
could give the differences between (a)fly and butterfly, (c)wood 
and glass, but failed when asked the difference between {b)stone 
and egg. Two correct answers out ot three were required in this 
test. ~~en asked. "In what way are (a) wood and coal, (b}apple 
and peach, (c) iron and silver, (d)ship and automobile, alike?" 
5 
R. answered only the second one correctly. 
Both these tests include thinking and memory. It calls 
for an association of ideas. The child also has to be able to call 
up free ideas because the objects are not present. 
In arithmetical reasoning R. failed mainly because this 
test was in year IX and too hard for him. This test is the third 
one in this year and deals with the making of change. The problem 
is difficult because the three statements given one at a time 
have to be comprehended and held in mind until an answer is ob-
tained. 
R. also failed the ball and field test which calls for · 
concrete reasoning and is number 1 in year VIII. The child had to 
imagine his ball is lost in a circle which represents a field. He 
was given a pencil and asked to find it. R's plan was a failure 
because he had no definite aim but merely wandered here and there 
with his pencil. 
The ball and field test requires some creative 
imagination. Through imagination the subject has to get a re-
lationship which is only hinted at. Maybe R. failed this be-
cause it is a year in advance of his chronological age. 
R. did pass a test including creative imagination but 
this occured two years below his chronological age. This test 
which is number 5 in year V requires that the child put together 
·• a divided rectangle. The resulting triangles are placed on the 
table with the hypotenuses opposite each other. There is a whole 
rectangle which the child looks at in his attempt to put the 
triangle together . Three trials are given. R. failed the first 
• 
• 
6 
in that after about ten seoon~s, he pushed the two triangles 
together without moving them. He immediately saw his .mistake 
and put t he two triangles together correctly in the next t wo 
trials. Attention .is also required to complete t his test. The 
child has to hold in his mind the end to be reached. Under the 
influence of this idea he tries many combinations. Then he has 
to .make a judgement as to which is correct. R. did thi s very well. 
In the two tests which cal l for use of literary im-
agination, R. failed. This fa :i.lure, I believe, was due to the 
fact that the tests which are number 5 and 6 in year IX are too 
hard , and that R's association fibers which are needed for f i ne-
ness of imagination are not matured enough. Test 5 invludes in-
venting with words and test 6 the making of rhymes when one word 
is given. 
In language which is a strong basic of instinct and 
has a positive co-efficient of correlation with general intelli-
gence, R. had a difficult time. 
By the age of seven, R. should have an understanding of 
language which he does have. 
He is able to define words and perceives the word 
according to its use. In year V test 4 he defined a chair, 
horse, fork, doll, pencil, and table correctly. The purpose of 
such a test is not to discover if the child can explain a word 
but rather how he explains it, whether it is in terms of use, 
e .. ppearance, the .material it is composed of, or its class 
relationship. In year VIII test 5 there is a.lso a test for 
• 
• 
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defining words. Although R. interpreted all th~ words correctly 
they had to be marked incorrect because he did not give a de-
. 
finition of superior use. A higher level of intelligence is 
required to do this. In this same year test 6 there is a vo-
cabulary test which he did not pass. The required number of 
correct words is 20. R's score was only 8. Some words he gave a 
superior definition to such as, "a ruler is to measure with". 
Others he defined with an infinitive such as definition of an 
orange, "to eat". 
Another type of language test which includes the 
repetition of sixteen to eighteen language sounds was failed by 
R. regardless of the fact that this test is one year below his 
chronological age. In the first two sentences he substituted 
words and in the last one he omitted a word. The test was counted 
a failure beca.use the subject did not get one of the three sen-
tences absolutely correct or two with one error each. 
In year IX the tests 5 and 6 which require the use of 
literary imagination and language was failed because they were 
too difficult. He does not have sufficient control of language 
to i l.ivent words or to make a rhyme when one word is given. 
R. did poorly in the aspect of general intelligence, 
attention. It is basic to all other mental processes and has a 
high positive co-efficient of correlation with the intelligence 
quotient. 
He failed in test 6 in year VI which required the 
repetition of sixteen ro eighteen syllables. This test is in a 
year below his chronological age. 
g 
In the test corresponding with his age; he did not pass 
test 3. This test called for the repetition of five digits, and is 
e a test for measuring abstract memor~ besides attention. 
• 
The counting from 20 to 0 which occurs in year VIII, 
test 2 was also failed by R. He counted from 20 to 16 correctly 
but then he started to proceed up the scale by saying sevente-en. 
After which he said, "15, 16," and started up to 20 again. Here 
the test was stopped for only one error is allowed. In this test the 
" the quant-itative realtion of numbers must be apprehended". Strict 
~ttention is needed and a guiding idea must be uppermost in the 
subject's .mind. 
These tests for attention also make good .memory tests• 
R. did better in the tests for memory because the material was more 
concrete. 
In perception which is a "process of interpreting what 
comes in through the sensesn, R. did his best. This aspect of general 
intelligence seems to be better represented in the tests he did- than 
the other five aspects. 
To test R's perception of form he was asked in test · 3 
of year V to .make an aest hetic comparison of women's heads. There 
was shown to him a card wi th three pairs of heads. Each pair had 
a pretty and an ugly face. He was asked to pick out the pretty 
women which he did satisfactorily in each case. It has been found 
through testing that a person's aesthetic comparison "parallels 
the general mental growth rather closely". 
In a similar test number 2 in year VI, R. was requested 
to point out omissions in a face ·in different pictures a,b,c, in 
9 
which an eye, a mouth, and a nose are missing. In picture d, a human 
form without arms is shown. R. gave the correct answers to all of the 
e questions. This test ·requires the use of "free ideas". 
• 
Another test which R. did well is number 2 in year VII. 
He had to describe pictures of (a) Dutch Home, (b) Canoe, (c)Post 
Office. A description of the pictures shows a high type of mental 
association and use of combinative powers. 
In this same year is another test number 6 for the per-
ception of form. R. was asked to make three copies of a diamond and 
then to choose the best which he did correctly. Age and training 
affect this test slightly. 
The only test for perception of color is number 2 in 
year V. R. passed this satisfactorily. He had to recognize the . four 
colors red, yellow, blue, and greeQ. There were no errors allowed 
and R. .made none . · 
In the tests for the perception of number, R. was able 
to get them all correct. Test 3 in year VI requests that he count 
13 pennies which were placed· in a row before him. In the first trial 
he counted 14 but the second time he counted them correctly. The 
test required one trial of the two without error. This test de-
oends on intelligence and a "spontaneous interest in numbers". 
The other test which centers about the use of perception 
of numbers is number 1 in year VII. R. had to tell how many fingers 
were on his right hand, on his left, and on both of his hands without 
stopping to count them. He did this satisfactorily. This also 
shows the child's spontaneous interest in numbers "and ability to 
call up free ideas". 
/ /~ 
• 
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Another form of perception is able to comprehen~s that 
of direction. This ocurrs in test 1 of year VI and he had to point 
to his right hand, left ear, and his right eye. All of which he 
completed correctly. This test shows control of spatial orientation. 
The only test for perception which R. failed is the one 
for time orientation in year IX. It is test ~,and I believe, it was 
too difficult for him. 
From the foregoing discussion one can conclude that R. 
does very well in tests involving perception; fair in tests per-
taining to verbal and concrete memory, creative imagination, and 
reasonings; and poorly in those dealing with language, and attention 
when it is ~ an obstract nature. 
Because R. was repeating the first grade, I started on 
a test which was two years below his chronological age. He passed 
all the tests in year V so this was taken as his basal age. Tests 
were given to R. until he reached a year in which they were all 
failed and this failure came in year IX. To obtain his score year V 
was taken as the basal age and R. was given five years credit. Then 
1// 
proceeding up to year IX he was given two months for each test passed. 
Table I may clarify this: 
Year 
V (basal year) 
VI 
VII 
VIII 
IX 
Tests passed 
(2 Mos.for each} 
1,2,3,4,5. 
1,2,5,6. 
3 
0 
Mental age 6 years 8 months 
Table I 
Credit 
5 years 
10 mo•ths 
8 months 
2 months 
0 
From the Table I , one ·discovers R'S mental age is 
• 
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six year and eight .months. In order to find his I. Q, . divide his 
mental age by his chronological age which is 7 years and 1 month • 
His I. Q. is 94 which corresponds exactly to the one he had when he 
was examined in 1935. It is one of average intelligence. The normal 
range is 90 to 110. 
Another standardized test given to R. is the Porteus~ 
Maze which "consists of a group of .mazes graded in difficulty and 
standardized for application to children fro.m. three to fourteen 
years of age". This test was given to R. on November 26, 1936. The 
testing is never started above the five year level. I started to 
test him at the three year level. In the easier tests, the start 
and finish places are indicated by the examiner but as they get more 
difficult, only the starting places are pointed to. As soon as the 
subject makes a .mistake he has to be stopped. Two trials are given 
for each test up to year XII and then four trials are allowed for 
each maze. 
R.completed the first six .mazes with one trial for each. 
In year VII he took two trials but failed both times. He passed year 
VIII on the first trial but when the maze was inverted he needed two 
trials to pass. In year IX he completed the test satisfactorily on 
the first trial. He required two trials in order to pass in year X. 
Two trials were given R. in year AI but he failed. In year XII he 
• was given four trials but failed. The e~amination was completed when 
he made two successive failures. 
This is a test that examines for mental age which is 
obtained according to Table II. 
I l d--
• 
• 
Test 
3 yr. 
4 yr. 
5 yr. 
6· yr. 
7 yr. 
8 yr. 
8 yr.(inverted) 
9 yr. 
10 yr. 
11 yr. 
12 yr. 
12 
Number of trials 
1 
1 
1 
1 
F 
1 
2 
1 
2 
F 
F 
Mental age 8 years 
Table II 
Credit 
3 yrs 
1 yr 
1 yr 
1 yr 
0 
i yr 
1 yr 
i yr 
0 
0 
In the test R. has a mental age 1 year in advance of 
his chronological age. His I. Q. according to this test is 114. 
This is above the normal range for average intelligence which is 
90 to 110. 
I J 3 
The Porteus Maze tests are designed to examine the in-
dividual's ability or his tendency to use planning capacity, prudence, 
and mental alertness in a new situation of concrete nature. This 
brings out the fact that was shown in the Binet-Simon tests, that 
R. is adept in handling material of a concrete nature • 
These Porteus Maze tests are good tests of performance 
sustained attention, and perception. These tests show that R. can 
keep his attention on things of a concrete nature. Perception 
seemed to be the best aspect of R's general intelligence in the 
• 
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Binet-Simon scale. Here in the Porteus Maze his excellent control 
of perception is shown. 
These tests also measure .the temperanmental character-
istics of the child. R. did them more willingly then he did the 
Binet-Simon ones. His attentmon did not rove so much. He used a great 
deal of prudence in doing them and seemed to profit by his mistakes. 
An idea of a .person's social ability can be obtained 
through these tests. Mentality and temperament promote social 
sufficiency. 
The last standardized test given to R. on December 3, 
1936 was the Detroit Word Recognition test. It is a test con-
taining words that are used in the first grade and ones they should 
have control of. Each word written has a picture to represent. The 
subject is supposed to read the word, find the picture, and then 
draw a line from the word to the picture. 
The test is given with one or more other mental tests. 
It gives the teacher a basic tor classifying first and second grade 
readers. 
Considering that R. has been through the first grade 
already, he should have made a good score. On the contrary it was 
poor. He marked 9 correct out of a possible 40. 
According to the chart in the Manuel ror giving the 
Detroit Word Recognition test, R's score corresponds exactly with 
t the lower quartile score (75% made a score of 9 or more} of the 
dull pupils in group I A. His score is one point lower than that of 
the median score of the normal pupils in groups I A. Median score 
is the one between the lower quartile and the upper quartile (25% 
made a score of a certain number}. 
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The control R. has over language in this test has a posi-
tiTe correlation with that in the Binet-Simon scale. Both tests show 
• that R. has some difficulty in understanding language. In the Binet-
Simon Scale he did not grasp language sounds well and does not give 
• 
a superior definition to words. In the latter test he failed to as-
sociate words with images well • 
. According to the Nursery School report R used to have 
• 
poor pronunciation and used to use baby talk. There is no evidence 
of his speaking this way now. The use of baby talk when he was 
smaller might have had some influence in making it hard for R. to 
grasp langiage sounds and to get the meaning of_ the right word. 
R's hearing i s alright so this baby t alk might have been due to 
home conditions. 
R. may be ready for the second grade in regard to 
doing work constructing and creatively with concrete material. 
It is well that he is repeating the first grade pn account of 
his weak control of language and his inability to work along 
abstract lines with much success • 
JJ(, 
• 
l'S YCHOMETRIC TESTING OF R. C • 
F. A. 
December 8, 1939 
• 
• 
• 
PSYCHOMETRIC TESTING OF R.C. 
R. G., a child of ten years and a pupil in the third 
grade of the Norton Center School, was submitted to the Terman 
Revision of the Stanford Binet Scale in an attempt to measure 
his intelligence. R's basal age (point at which all tests 
are passed) was found at the six year old level, and the upper 
limit of his achievement was located at the average adult level 
I 
where no tests were passed. Within these borders, the six year 
old level and the average adult level, we find that the data from . 
which to interpret the results of this testing. The chronological 
age of R. is ten years and two months; his mental age as measured 
by this test is ten years and four months; therefore, his 
Intelligence Quotient is 102. The Intelligence Quotient 102 is 
just slightly above the average score for the child or R.'s 
chronological age. This means that his rate of mental growth is 
slightly above the normal for his year level. R. was also sub-
jected to the Wood's Pictorial Completion Test, a Performance 
Test measuring the child's ability to deal with more concrete 
situations. In this type of testing R. scored 83 whereas the 
norm for his age level is 71. His score 83 falls between the 
age norm for children or nine years, six months-10 years, 5 
months which is 71, and the norm for children of 10 years, six 
months-11 years, 5 months which is 90.5. Thus we see he is 
more advanced than the average child of his own age in this 
particular phase of intelligence-in dealing with concrete sit-
uations. By further consideration of each test, the Terman 
Revision and the Wood's Pictorial Completion Test , we will 
J / 7 
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att'empt to analyze the mental ability of this child. 
The Terman Revision of .the Stanford Binet scale is a 
good index in telling us which capacity of the child is ·most 
highly developed. Various phases of intelligence are tested such 
as vocabulary, attention, perception, memory, and reasoning. 
Reasoning in the Terman Revision seems to be given the greatest 
stress. In this particular phase of intelligence, R. gets along 
fairly well until the eleven year level where he shows a slight 
retardation continuing throughout the fourteen year level. 
His vocabulary is good until reaching the eleven year level. In 
perception his ability seems markedly good until the fourteen 
year level where he fails to cope with abstractions in the 
orientation tests. The child's ability to attend is quite well 
developed. However, his capacity for memory extends only as far 
as the nine year level. The tests for memory at the ten year 
level were failed. Thus we see the child in relation to his age 
group is about average in vocabulary development, in attention 
and perception. He also shows a deviation above normal in 
perception and a weakness in memory. 
With a better understanding of the abilities measured 
by the Terman Test, let us now consider typical tests of the 
various age levels in order to understand the attitude of R. and 
his success in dealing with the Terman Revisions. R. passed the 
VI year level test with apparently much ease. In the VII year 
level test his difficulties began with the similarities test. 
Not only familiarity with the objects named here is involved, 
but also comprehension of the word "alike", and directing 
thought along one line. In response to the question, "How are a 
ship and an a.utomobile alike?", R. replied, "They both run." 
• Explaining it further, the child said that both a ship and an 
automobilerun on water ••• " 'cause when w~ traveled this summer, 
they put our car on a ferry and we trav8led on waterl" Such a 
reply shows a small relevancy to the question at issue and was 
• 
probably an attempt to cover up doubt in the subject's mind as 
to the expected response. The test of the next year level, the 
VIII year level, shows more clearly how R. failed to grasp the 
general idea in dealing with similarities and differences. 
When asked to tell how an ocean and a river are alike and how 
they are different, the subject gave quite a far-fetched answer 
in saying that there were ~rogs and snakes in the river and not 
in the ocean. Such an answer certainly shows that the child 
exerted little effort in trying to understand the situation 
presented. In a more advanced test of similarities found in 
the X year level, R. again gave a ridiculous answer in reply to 
the question, "How are a book, a teacher, and a newspaper alike?" 
Here he stated that a teacher's dress was made out of paper, then 
he retarded his statement saying that he did not know. In this 
instance we see how prone the child is to answer by whatever 
comes into his mind when he cannot reason out the situation 
clearly. It almost appears to be a simple form of rationali-
zation, for the child feels he must answer even though his reply 
is incorrect. Great care should be exercised in seeing that the 
child comprehends the situation. Training along this line should 
be beneficial for it would possibly cause him to exert more 
effort which he definitely needs to do. 
• 
As we approach the upper age levels, we see this child's 
failure in dealing with abstractions- a sign of mental immaturity • 
This capacity, however, is not developed until later in child-
hood. Such a weakness at R's age level is not alarming. Never-
theless, he should begin to notice and to define abstract words 
shortly. For in response to the question, WWhat do we mean by 
compare, conquer, or obedience?" R. answered, "You got me, we 
don't get that stuff in school!" Undoubtedly he has been exposed 
' . . . 
to such abstract terms but they have left no impressions. 
This question occurs on the XI year age level• Abstraction in 
form of Minkus Completion (XII,6) Ingenuity (XIV,4) and 
Orientation (XIV,5) were also too involved for R. But again we 
must say that such development can not be expected at too early 
an age. For in this type of actovity, dealing with abstractions, 
lies the bridge between maturity and immaturity. 
In testing R. a pronounced weakness in reading was 
noticeable, particularly in test for age leve X, 3. He made a 
number of errors in reading aloud. This may be a handicap tp 
R. in school work• In the Dissected Sentences Test of year 
XIII, R. had some difficulty agai~ in reading. Because of 
this weakness- which seemed t~be distracting even to the child, 
little effort was put forth, and the child even held the cards 
• upside down,, a possible attempt to evade the problem at hand. 
In tests at different age levels measu~.ing ' ability ~t:o 
deal with concrete situations, the subject showed considerable 
ability. Bead-stringing proved very easy for R. At the XIII 
' 
year level he passed the Plan of Search test very readily. In 
the XIV year level the comparatively difficult Picture Absurdity 
• 
• 
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of the shadow was presented to which R. responded correctly. 
In matters involving practical knowledge R. responded spontan-
eously and usually correctly • 
Dealing more specifically with concrete situations we 
must discuss the Wood's Pictorial Completion Test, for it is a 
test dealing primarily with the child's ability to cope with 
concrete situations. The Wood's Pictor ial Completion Test is 
; ,bJ 
made up of ten related pictures telling the story of a day in a 
little girl's life, getting up in the morning, going to school,Etc. 
Each picture has a block missing which the child is supposed to 
' 
supply from a selection of three or four similar blocks. In 
picture one, R. was very anxious to begin and selected the wrong 
block, maintaining it was correct even when the right block was 
suggested. The second picture contained one detail upon which 
the correct solution lay and that was regarding the direction ot -, 
the wind. R. saw the connection and supplied the correct block. 
This course of action continued throughout the test; occasionally 
a small detail determining the right choice would be overlooked 
or then again noticed, and the final decision made with a great 
deal of debating. Three of R's responses were absolutely correct, 
four alternatives were chosen, and three blocks we~e wrong. 
However, the child's score, 83, was above the norm for his age 
level ten years, two months which would be 71. In this test 
we see the child's ability to deal with concrete situations and 
his comprehension of such situations. 
During the Terman Test and The Wood's Pictorial 
Completion Test the attitude of the child showed no marked 
deviation from that of any typical chil d. R. seemed to be very 
• 
matter-of-fact about the entire series of testing. Only when he 
was fatigued or bored with the testing did his attitude seem im-
proper. Then a tendency toward carelessness and complete dis-
regard was shown. At times his behavior was a little irritating 
because he seemed to be rather nervous and easily distracted. 
Once during a test he adlnired a lamp in the room and started 
talking and asking questions about the lamp. In another instance 
the word "copper" suggested his Mother's antiques and he began 
to tell the examiner· about the old vases in his home. However, 
when the child was interested and working at a test, his be-
havior was quite gentlemanvy and businesslike. 
R. is a child of likeable personality and seemingly 
quite a little business man for he sells magazines in order to 
earn extra money. He enjoys typical boys' activities such as 
soccer and football. It seems likely that R. has little diffi-
culty in making friends for he is quite a griendly child. In his 
school-work his grades are average. R. has some difficulty in 
school-work. It may be due to the fact that he is slightly 
stubborn when confronted, or in the face of a new situation 
that he fails to make the proper adjustments. Such a situation 
will be recalled as occurring in the Similarities Test of the 
Terman Revision, in which R. gave answers showing no thought 
·• when confronted with a new problem. This child would undoubtedly 
profit by a spur or incentive to work in order that he exert more 
effort. More work in making things with his fingers and activity 
with mechanical objects would possibly have an appealfor him and 
stir him into more activity in school. Further specific work in 
language, especially reading would be beneficial in this case. 
• 
• 
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As a final consideration we realize R. is a child with 
an Intelligence Quotient (102) slightly above normal as de-
termined by the Terman Test. His achievement on the Performance 
Test shows ability above his particular age level in dealing with 
concrete materials. Since R. is not below normal in his 
Intelligence ~uotient- it seems apparent that he could achieve 
better school work· through application of more effort and 
conscientiousness, conbimed with rapport between teacher and 
child~ . Through the testing techniques of the Terman Revision 
of the Stanford Binet Scale and the Wood's Pictorial Completion 
Test, we have arrived at a conclusion regarding the mental 
ability of R • 
f 
• 
• 
PUPIL ANALYSIS 
R. C., Grade III Norton Center School. 
Health Habits • 
• appears to be quite a strong boy physically. 
He has not missed a day since September for sickness. 
He comes to school each day, looking spic and span, and 
keeps himself quite clean during school hou~s. 
Reliability. 
I have found R. to be truthful, and quite depend-
able if he thoroughly understands what is wanted of him. 
One has to take time, and make sure he gets his instruc-
tions correctly. He is apt to be in a hurry and to half 
listen. 
Personal Characteristics. 
He has a very sunny disposition, and is usually very 
helpful. He does not like to be reproved or take a direct 
command, and is apt to po~t become sulky, and say he does 
not care if he is scolded. ldy remedy for this (and it 
works) is to ask him to take his work outside the class-
room for awhile, until he fee l s better. In a short time 
he is usually ready to return in good spirits. This 
trouble occurs generally, when he has not had sufficient 
sleep • 
Home Co-operation. 
His mother is very co-operative, and anxious for him to 
get . along. She often comes into school and checks up on 
his work, and is willing to help in any way she can. 
• 
• 
Abilities. 
His special talent is drawing or any kind of handwork. 
He is especially fond of machinery and air-planes • 
Spelling, language and reading cause the most trouble, 
although he has made a grade of average so far this year. 
He keeps himself occupied i n school, and when he under-
stands his work is much interested in it and the resulting 
.marks. 
Teacher: - Mildred B. Greene • 
• • 
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NB.lile R.c. Class VI Date May 1 , 1943 
''A screening Test in Arithmetic Processes" 
Addition l.:k] 
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Multiplication _ §..7 
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Total 43 . 3 
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----
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RECORD B, ( B. W. ) 
• 
Pupil Acc ount i ng Card I 
Name B. i .. 
Date=--____ __;In t el)._2.g cnc ~.'_r o s~t~_. __ _§_~,9_l:_e ___ 8 t an~~~~d 
Jan. 1936 
12/3/43/ 
Kuhl. - imderson 
Otis 
107 I. Q. 
115 I .. Q. 
Da te St andard AchieveMent Tests Score Stando.rd 
Jan.18 ,1938 Durrell-Sullivan 
Reading 
General School Tes ts 
1932-1933 
1934-1935 
Spelling Men.Ari t~~ 
Feb. 100 
Apr. 1 00 100 
June 100 100 
1 936-1937 
Spelling Men.Arith. 
Oct. 100 1 0 
De c . 100 100 
Feb. 100 
1937-1938 
Spelling Men. rith 
Oct. 100 100 
Dec. 95 100 
Mid-year 
100 83 
1940-1941 
Spelling Men.Arith 
Oct. 100 80 
Dec . 100 100 
Feb. 100 100 
60 Reading quotient 111 
1935- 1 936 
Spelling Men. Arith 
Oct . 100 75 
Dec. 100 100 
May 95 
1938-1939 
. pelling Men. rith. 
Nov. 100 100 
Feb . 100 81 
Apr .. 100 100 
1939-1940 
0pelling Men.Arith 
Nov. 95 100 
Dec. 100 100 
Apr. 95 100 
May 100 100 
Feb .. 100 100 
1941-1942 
Spelling Men.Arith 
Oct. 100 100 
Dec. 1 00 100 
If id-year 
100 100 
June 100 100 
) • "'~, - '~~ . ..---. ·- v .... • \ !!:: B. W. 
,~- =):1t e & 
.G.ente~ School Pupi l Accountint; Card II 
i rnenf'her ' "' 
.N ..L u~J.... u 
i} 1\T ~~ r.., p 
; J. · . .......... ~~ .......... 
Dlsli~es Ch~ra ct~ri s t ic Successful Means I Gr.oup 
.. . .~ Fa1l ures Hab1 ts f or I mprovement Re,tin o'c 
ft ·---~~.-...:_ u o:::::s::::w: ~ - ;::z~-·---: --- ;. ., . 7 ~;.: 
~bil itie s 
and Successe ~ 
~ 1935 i A good pupil pislikes wo:rk Inclined to worry Mot her has been 
fi 1 I M0usic l!ixcellent Hides mater1als · m.os'!' helpful. :, ourteous .Pra1 se and 
~ encour age her 
I I 
t - t I j 2 E:ritcellent in ~'ri ting poor Hushes through work 1 
reading. Good 
Good in other 
I 
1 subjects 
j ! __ 
I 
--{ Good student 3 
Q.uick worker 
Receives good 
marks 
i 
! 
i 
I ,_ 
. 
i 4 I Excellent I 
I 
I 
Tries very hard Apt to be careless 
Very neat work i 
islikes to be 
told what to do 
Dependable 
works quickly and 
thoroughly 
A tattle-tale 
Reliable Courteous 
L I -
Must take critici$m 
Bett er. 
-....... 
~' 
~ 
·• . ........ . ., . ---- -~v ... , • ~ (' 
! ~T B 'IT l l\:G.n e • v ~ • Center School Pupi l Accounting Card II 
L_- "Jn-1"- ;::> t.r~ T ~ ;l,~~;(j~r' s Abili t ies . '! Dl.s~i~ e s C h":t'act ~ristic Su cc ess.fu l Mea~s Gro\l P 
1! 1rnLE' and Succ.e sses . i-j l' al lures Hab l t s for I mp r ov ernerll. Ra -:::l n p,\ f:r-~-~- · ....... •· · •: ... ~ ~-....-;-:--. ·~~ .. ..::~~-·"" . ·•;.·-~· - ~ 
~ 
11 6 Perfect work 
~ , Could do better 
Not responsive Aims to help other~ 
Well liked 
~ ~ .. ·.--------------+-------------!----- ·-----+----; j 
7 
I 
i 
, --
Excellent in all 
1 work 
I 
None over-anxious keep her from 
trying too hard 
~ ' ------------~------------~------------~-----------r--~ I 
I 
I 
I 
L ' -cr- ,.., w=•· I 
' ~ 
........ 
11 ~ ~\ ~\ ~\ ~\ ~\ ~ N "- Jl If Grade ::0 Ill 
~ ~ §. ~ ~ ~~ t () ~ ~~ End of Year 0 ~ ... ~ 1::::- ~ s.. ::0 
~ I"" 1 ~'- !" .... Times Tardy 0 
• 
Times Dismissed 0 I "T1 
~ ~ lU. ~ 1--t "'~ t Days Absent ~ 
t 
'""" '"'"" 
CITIZENSHIP RECORD f:,J 
'i"" ~ i 'i- -;. Health Habits ~ ,.. ..,.... 
'i- 'i-
'"" 
~ -t- -1- Industry 
-1- ;- ;.. "t '\- i- t .,... Reliability 
i- '"\"- ..,.. 
" 
'i- t ..,.. 't Co-operation 
'i- 1- i- 'I- 'i- 'i- ~ i- Thrift i--
i- -;.. 
""" 
1' .,. i- 1- ;.. Courtesy 
rt"\lt 
I 
11-, '""' II\ 
tt, j1"'\ Reading 
1'1\ 
"'- t't\ 
~, ~ !i\ ~ ~ Penmanship 
I l'i\ ~ 1"t\ ''\ ~, ~h ' Spelling 
!'1:\ I tt, ~ ! Language and ' 11'", t't\ l'i\ l l'i\ ~ I Grammar 
1\\ 11-, l'i\ ~, ~ ~ ~ ~ Mathematics 
I !}:1 1'i\ tt\ 
"\ 11'"\ \ Geography and Nature Study 
0 1-> 
"' 
't't\ ~ 
I History and 
Civics 
Ill\ -0 ~ tt, -f.l ::;:. i=> Drawing 
--
~, ttl T'!"\ II\ 
""' 
tr\ ~  Music 
i 
I I~ ~~\ I .I ~\ ~\ \"'\ ~\ ~\ ~ Promoted to Grade a 
I 1\ 
I ~ 
I ~ J I N .~ ~ ~ .~ 4 o-J 
-N CD ..... Q 
() 
;:r (/) !!l () 
:c 
i 
0 g 
!.,· .. 
. " . . . -
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~S'I 
WHEATON COLLEGE 
NORTON,MASSACHUSETTS 
REPORT OF PSYCHOLOGICAL EXJlli1INATION 
NAME: 
BIRTHDATE:l2-2-2~ 
TEST DATE:5-9-44 
TEST: Wechsler Bellevue 
EXAMINER: Virginia Cook (student) 
C.A.: 15-5 
CLASSIFICATION: superior 
SUMMARY 
Verbal: The scatter on this part of test is only a 
little more than average. Classification is superior. General 
alertness is average. Ability to handle practical situations 
is superior, as is attention and concentration. Arithmetical 
reasoning is also superior. Perception of verbal relations 
is high average. 
PERFOID!ANCE:There is wide scatter on this part of 
the scale. Classification is bright normal. Ability to choose 
essentials is average, Social comprehension is low average. 
Perception of whole part relationships and perception of 
spatial relations are both above average. Ability to make 
new associations and follow directions is superior. 
OBSERVATIONS 
B. is an attractive girl, very alert and healthy 
looking. She was friendly and coopera tive during the test, 
her social confidence seemed good. Her se.t f confidence was 
not good, and she was embarrased when she didn't know a 
response saying examiner must think her stupid. She seemed 
very sensitive about the opinions of other people. She 
commented that she was taking a commercial course, apparently 
as an excuse for inability to respond. She is persistent in 
attempting to complete a task, and will work without being 
urged. Her responses are usually quick and with a few ex-
ceptions, accurate. Her thinking ability tends to be of good 
quality, particularly in practical situations--in abstract 
material she tends to be superficial. She is much better at 
verbal than with performance material. She enjoys her own 
accomplishments and responds well to praise. 
RECOMMENDATIONS -
B.shqu .ld be doing very good work in high school.She 
might improve is self confidence improved. She appears to be 
/J 3 
capable of going work beyond the high school level after 
graduation. 
This test was given by a student so can be used 
for purposes of broad classification only. 
H.E.Peixotto 
Psychologist. 
• 
Name of Pupil- B. W. Grade 6 
Name of Teacher- Lucille A. Clapp 
Physical and Mental Characteristics: 
B .. is s typical American child, with a healthy and 
well-groomed appearance. Her mind is an extremely alert 
one- ever open and ever questioning, The standard of her 
work is very high and there is every indication that this 
will continue. 
Social Characteristics: 
Although she is somewhat shy before older people, 
she has a refined and well-developed manner. Her Class-
mates seem to enjoy her leadership and they find her to 
be dependable and responsi-ble. 
Home Relationship: 
The fact that B's mother is quite young and is very 
eager to do the right thing forB's welfare makes co-
operation with the school a friendly habit. The home 
enviroruaent appears to be a pleasant one and it is 
evident that the family is willing to assist the work 
at school in all ways. 
General Conclusions: 
Because B. is a normal child in all aspects, and 
because she has an increasing desire to do much and 
to do well, I am sure she will continue to be an 
outstanding student in future years. 
I 
Name Betty Woodward Class IX Date May 1, 1943 
"A screening Test in Arithmetic Processes" 
Addition 10 
Subtraction 10 
ultiplicetion 16.7 
Division 20 
Percentage 20 
Total 76 .7 
(20 Perfect score on eoch Part.) 
Class Hedian 60 
School Median 
Standing in Cl ass 4 out or 29 
Standing in School out or • 

~ Pupil's Name_~· __ _}_._W., ~-------_____.----- -' -~_._..........._......~, 
-----------------------------------------
Copyright, 1940, by State University of Iowa. Printed in the U.S. A. • ·~)~ 
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INDIVIDUAL 
CUMULATIVE RECORD 
of performance on 
the IOWA EVERY-
PuPIL TESTS of 
BASIC SKILLS 
l 
Record of testings :' 
1. 
Date: ___ t i'fJ ____ _ 
Grade; _____ 1. ____ _ 
Building: C5_1fl f .;_!:' __ 
2. 
Date: __ _lj_a_t.~---
Grade: _____ ~------
Building: .C~ra.l(:c_ _ 
3. 
Date: ____________ I ~ 
Grade: ___________ ~ 
"E 
Test A 
Reading 
1::: 
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bO "' 1::: 1': 
· - Ill 
"" ..c: ro v
Ill ... ~ ~ 
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ro 
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Test B 
Work-Study Skills 
'15 ~ ~~ :::;~ 
III 
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'15 ~ 
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;:J -~ 
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IV 
~~ 
'-'"C) 
~:::...; 
•N '-" 
+- rn 
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::l 
il.. 
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·a 
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II 
llO U~~rg 100 
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Test C II Test D 
Language Skills Arithmetic Skills 
Ill 
~ 
~ 
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bO 
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1': rn 
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Ill] 8-
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III 
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u rn (/) Ill 
-E-< !l 1::: ~ 0 
/ 
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70rrTitiiH--H--+-+-+--W-LLL 
Building: _________ _ ~ 60 
s:: 
4. 
Date: ____________ _ 
Grade· 
Building: 
---
5. 
Date: ___________ _ 
Grade: ___________ _ 
Building: _________ _ 
6. 
Date: ____________ _ 
Grade: __ __________ _ 
C1l 
..... 
~ 
50rnltl--t-+-+-t-i-+-HW-_J_j__LlJ 
40~~--~-----+----~----~---+----~----r----+----~----r---~-----r----+---~----~----+----1~ 
30~~----r---~----~-----r----~----+---~-----+----~----+-----r---~~--~-----r----+-----r---~~ 
20~~--~-----+----~--~r----+----~----r----+----~----r---~-----r----+---~----~----r---~~ 
10~~----r---~----~-----r----+-----+---~-----r----,_----+-----r---~-----T-----r----r---~-----+--; 
HOUGHT ON M IFFLIN COMPANY 
BOSTON NEW YOR K CHICAGO DALLAS A TLANTA SAN FRANCI SCO 
Building:---------- L_lj_jL_j_ _ _j __ L-=~=~~~~~~-;--L _ _L _ _jL _ _L _ __i __ j_ _ ____l_ _ ___J_ _ _J__~ 
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• Marks Earned lJuring Term Just Closing 
Term Mark for 
SUBJECTS Mark the Year EFFORT 
EN GUSH A _ _A__ A 
Music A 
Adv. B. Trg. B A A 
Sh. I A A A 
Ty_Ee. I.I B A A 
Art A A A 
11
_D_a__Ly_s A_·=-=bs-=-=en=t ___ l~~ 
Times Tardy J-J-
Comments and Suggestions 
Adv. B.T.- This is a high B. Final 
exam and daily average both 86% 
Sh. I- Does excellent work in this course. 
My best student. 
Type. Speed test average, low this 
term (65) This lowered grade to 
B. Di'i"J.i~r: average 96% 
English; Excellent work. 
• 
....__ 
'--"' ~ 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
·subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough prep.aration of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes . 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
-~~~~-·-··-
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR ... B . .. W~ 
Student 
.......... ... cT.un.e. .. .. 2 .~ ., ... .l.9.4.5. 
Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the .students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for the giv·en mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
Marks Earned1Juring Term Just Closing 
------
T erm Mark for 
SUBJECTS Mark the Year EFFORT 
ENGLISH 
-a --- 1'1. 
:ftr t 1!: if. 
Sh . I X 1r 
A.s.r:. B Ji 
Type . II li. A 
' 
I 
~~ Dars Absent Times Tardy 
Comments and Suggestions 
. B. T. Dail y average and t erm test book 
of B. grade. 
Sh . Does exc l lent ·.-Jor k. Understunds 
t he work t horoughl y and hel ps others . 
Type . Sp~ed t est average 82% but dail y ' 
average h i gh enough t o produce 
an A. 
English- B' s work is excellent but I 
ish she would hel p l iven up 
a rather tant rum class . 
• 
'-. 
~ 
~ 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
-~~~~---~~~~-
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR ......... B ..... W • ........... ..... ..... .... Iv1ay .. .2J., ... _. l94.5 .•... .... .. .. ... . 
Student Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for the given mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
Marks Earned'tJuring Term Just Closing 
Term Mark for 
SUBJECTS Mark the Year EFFORT 
----
EN GUSH A A 
Art A {!. 
--Sh. I A A 
Adv.B.Trg. A A 
TI:ge. II A A 
Sh A.tl.T. 
Type. -
English-
: 
~t=== Days Absent Times Tardy 
Comments and Suggestions 
High quality of work maintained 
in all three subjects. 
B. Seems to do all her work with 
pleasure and its a pleasure to 
receive it. 
• 
........ 
& 
Definition ofF actors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR . . B .•... w •......................... .¥.a..rcn .... ~.a., .... l945 .~ ..... . 
Student Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for the given mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
schooL 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
•• l Marks Earned During Term Just Closing 
T erm Mark for 
SUBJECTS !\lark the Year EFFORT 
ENGLISH 8 A 
.Al;!t A A 
Sh. I A A 
Ad:!l. B. Trg. A A 
'ry:pe.II 8 A 
( 
II-'D.::....a=y.::....s ::....::A::....::bs~en:::..::.t ___ ~~ 
Times Tardy 1- r-----
Comments and Suggestions 
Sh. 
A.B.T. 
Type . 
English: 
I wish I had .more students like 
B. Interested , co-operative, 
and willi ng to work. 
B's record speaks for her. 
• 
' ~ 
......... 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
-·-·-·-
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to. College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR .. B. W~ ....... J.&nuary . .4 .•. .. 194.5 .•..... .. ......... .. . 
Student Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date . 
Parents often ask for suggestions. This report endeavors 
to help the" parents by adding very definite suggestions and rea-
sons for the given mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
• Marks Earned During Term Just Closing 
I 
I 
- - --- ----
Term !\lark for 
SUBJECTS Mark the Year EFFORT 
EN GUSH A A 
Art A A 
Sh. I A A 
Adv. B. Trg. A A 
T~pe. II [J. A 
~~ Dap Absent Times Tardy 
Comments and Suggestions 
Sh. 
A.B.T. 
Type.-- Very high quality of work in all 
three subjects. One shorthand test 
could have been better but other 
work brought average up to 90% 
Engli sh; B. is a joy. 
• 
"'-. 
~ 
(->-
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions . 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school" and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
, Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The a,bility to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
--·-·-
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR ... B .. W . ., 
Student 
.. .. .. . . .... November .. . l 1 ···l944··· 
Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for the given mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
• Marks Earned During Term Just Closing 
- -----
Term Mark for 
SUBJECTS ~lark the Year EFFORT 
-
ENGLISH A ~ A .h. 
Art A A A 
Music A 
"Economics A A A 
Bkg. 
Type. 
Bkg. 
Type. 
I A A A 
I A A A 
' 
. 
~~ Days Absent Times Tardy 
Comments and Suggestions 
Led class in both subjects this 
ter.m. 
• 
........ 
'1:. 
'0\1 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
- 1111- 1111 - 1111-
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR ....... B. •. .. W. ... ...... .. ........ J.~Jn~ .... ~..3. ,_ .. . l 9 4.4.. ! ..... . . 
Student Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for the given mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
Marks Earned During Term Just Closing 
Term 1\olark for 
SUBJECTS Mark the Ye ar EFFORT 
EN GUSH 
A --- :({ 
t~ rt 
-A 11. 
Bkg . I 1-l. 1t 
'Type . I ~i .ii. 
:E conori±cs ~ .Jr 
( 
-----
~F=ear 1 Days Absent . 
Bkg . 
TYpe. 
Times Tardy 
Comments and Suggestions 
-~xcel lent work i n both courses . 
Good typewriti ng pro j ec t . 
• 
-t 
' )'' 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his cl~sses. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR .. :£3 .• .. W!'. .. . ..... ... .... ... M~y .. 2.4., .... 19.4.4 ....... ... ....... . 
Student Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date. 
Pa~ents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for the given mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
• Marks Earned During Term Just Closing 
- -
Term Mark for 
SUBJECTS Mark the Year EFFORT 
EN GUSH A A 
Art A A 
Economics A A 
Bkg. I A A 
Type. I; A A 
( " 
~~ Days Absent Times Tardy 
Comments and Suggestions 
English: · 
Economics: Her usual degree of excellent 
work. 
Bkg. 
Type. Conscientious worker and gets 
excellent results. 
• 
........ 
~ 
~ 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
_,. ____ _ 
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR ... B. . W ... .... . . .April .. .5. , .. . l.944 .... ... ... . 
Student Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for the giv,en mark. Teachers .will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
• Marks Earned During Term Just Closing 
Tenn 1\lark. for 
SUBJECTS Mark the Year EFFORT 
ENGLISH A 
Bkg. I A 
Type.I ' 1-1. 
Economics ir. 
( 
11
_D___,_ay_s _A_::_b.:..:se-=n"-t --~~ 
Times Tardy J-1-
Comments and Suggestions 
Bkg. 
A 
A 
1} 
.... 
Type. Leads class in these two subjects. 
Ebglish 
~ conomics. B. is superior in both 
these subjects. 
• 
"-
'}:.._ 
'5' 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions . 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
-·-·-·-
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation ; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR H. •... W.. ........ . .. ....... . J.anua ry .. .5. 1 .. . l9.4.4 ... .... . ... ..... . 
Student Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very d~finite suggestions and rea-
sons for the give n rpark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
• Marks Earned During Term Just Closing 
T erm Mark fo1" 
SUBJECTS 1\olark the Year EFFORT 
ENGLISH A A 
Art A A 
Bl{g. I A A 
T:ype. I A A 
Econom:ics ~ A 
~~ Da~s Absent Times Tardy 
Comments and Suggestions 
Bkg. This is a low A as term test of 81% 
lower ed grade somewhat~ 
Type.I Has a h i gh standard of perf ect i on. 
All lessons except ome perfect. 
Engl ish: Excel lent wor k . 
Economics : It is a pleasure to have B. in 
class because of her 
participation in all class work. 
• 
......... 
't 
-......:z 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject. in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
November 3, 1943 . FOR B. W. 
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Student Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for the giv.en mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
M arks Earned During Term Just Closing 
Term Mark for 
SUBJECTS Mark the Year EFFORT 
EN GUSH A --A-
A T"t. {}. ~ 
Mecb B B 
Gen.Science A A 
Music A 
History: A A 
J~B.T. B A " 
Household Arts B B I 
l ---'-0-=-a::..t..y-=-s-=-A=-h~se=nt=-- -~~ 
T imes Tardy t------1-
Comments and Suggestions 
Gen.Science: 
f). 
--A 
A 
A 
A 
A 
A 
A 
I nteres t, reasoning and industry 
have all been excellent. B. has been 
an excellent pupil for my science 
class. 
Histor y: 
I have enjoyed B's work very much 
and hope to see more of her next year. 
J.B.T.: One of my best students. All work 
of high B grade this term. 
• 
........ 
t-
~ 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
-·-~~~-·-
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR B. -W .Student .. J.une ... 2.)., .... 19.4J ...... .. Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies . The following 
report is intended to inform students and their parents of the 
mar~s given the students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea· 
sons for the giv.en mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
• Marks Earned During Term Just Closing 
i Term Mark for 
SUBJECTS Mark the Year EFFORT 
EN GUSH A 
Art A 
Mean B 
Gen. gg. ~  
Histor,y A 
J.B.T. A 
Houselioia: 1l:rts c 
. .. 
------ -
1
_D_ a_Ly_s _A_h.::._se_nt.:.__ _ _ ~~ 
Times Tardy J-j-
Comments and Suggestions 
A 
A 
A 
fl 
A 
A 
A 
Gen.Sc. B~.does e~eellent work in this 
suoJect. ~he lias a n1ve note 
book. 
J.B.T. One of my best students ~ 
Household arts. Quality of work done 
very good for a beginner. , 
However too little was 
accomplished this quarter$ 
• 
........ 
~ 
~ 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
.. .B • .. w .. 
Student 
. .... May. .. -26r··l943-w···· ·· ·· ···· ······ 
Date 
FOR 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help, the parents by adding very definite suggestions and rea-
sons for the given mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
Marks Earned During Term Just Closing 
- · - ·---
T erm Mark for 
SUBJECTS Mark the Year EFFORT 
, ENGUSH A A 
Mech B A 
Art A A 
Gen. Sc. A A 
History 1). .~ .... 
Homemaking B A 
J.B.T. A A 
( 
I 
~~ Days Absent Times Tardy 
Comments and Suggestions 
Gen. So. B. is an excellent student. 
3 Household Art: A next time I hope. 
J.B.T. Co-operative and does exc ~llent 
work. 
~ 
• 
"-~ 
........... 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
---·-·-
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
. ' . 
FOR B. 'vV . . ............. . February 17 1943. ... .. ....... ................. ...... .. t ........... ... .... .. .......... .. 
Student Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
tlate. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for the given m"ark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
/ 
~ 
• Marks Earned During Term Just Closing 
---- - -
Term Mark for 
SUBJECTS Mark the Year EFFORT 
ENGLISH fj A 
Art A s 
Gen. Sc. A A 
History 1\ 1\ l.L 6. 
J.B.T. 1:-\ A 
. ( " 
~~ Dap Absent Times Tardy 
Comments and Suggestions 
Hen . Sc~ B. Does a fine job in this 
subject. 
English: Always shows interest. 
J.B.T. Good co-operation and effort. 
One of my best students. 
' ~ 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
-· -1111-1111-
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades ·for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR ]3 ~ W.. . ..J.EJ.J:l:11EJ..l:'.Y .. J.JLJ.9.4.J..~ ........................... . 
Student Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
. ' 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for t he given mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
formation will prove of benefit to parents, students, and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
Marks Earned During Term Just Closing 
Term Mark for 
SUBJECTS Mark the Year EFFORT 
EN GUSH B 
Mech B 
Art B 
Gen. Sc . A 
History A 
__ J . B .. T .. A 
11
_D___,_ay_s_A_b_se_n_t ---~~~ 
Times Tardy 1- J---
Comments and Suggestions 
A 
A 
A 
A 
.n 
A 
Hen. Sc. and History: A fine student i n 
this subject. Interest and 
industry ~re excellent. 
English: Fine interest. Tra i ning in 
exact thinking needed. 
J.B . T. One of the best s t udents i n clas s. 
' ~ 
Definition of Factors Influencing 
Scholarship 
Concentration: The ability to center one's thoughts on a given 
subject in spite of distractions. 
Co-operation: The willingness and the ability to work with the 
Faculty and fellow students. 
Industry: The efficient use of school and home study periods 
and the thorough preparation of tasks assigned. 
Initiative: The ability to originate and carry out new plans. 
Interest: A favorable attitude toward school work. 
Self-confidence: The belief in one's ability to do satisfactorily 
the work required in his classes. 
Self-control: The governing of one's feelings in consideration 
for the feelings of others. 
Reasoning: The ability to think through to a correct conclusion 
and to apply one's knowledge. 
School citizenship: Courtesy, reliability, conduct. 
-1111- 1111- ·-
Definition of Marks Used to Rate 
Accomplishment in Class 
A: Superior work: The school is ready to certificate work of 
these grades for entrance to College, and Technical 
Schools. 
B: Good work: 
C: Counts as credit toward graduation; but does not warrant 
certification. 
F: Failure 
,. 
NORTON HIGH SCHOOL 
Scholastic Record 
FOR . :SL W •. ..... ...... .... .. .. N.ov.ember ... 4, .. . .1942·~·· · · · 
Student Date 
~~ 
From time to time parents wish to know about the progress 
being made by their children in school studies. The following 
report is intended to inform students and their parents of the 
marks given the students for the period ending with the above 
date. 
Parents often ask for suggestions. This report endeavors 
to help the parents by adding very definite suggestions and rea-
sons for '' the given mark. Teachers will make such suggestions 
when they feel they can. The faculty hopes that this added in-
format~on will prove of benefit to parents, students, ·and the 
school. 
The most important qualities influencing school success are 
defined on the last page in order that there may be a basis for 
common understanding. Other qualities may be referred to when 
necessary. 
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